Jeremy Brunson
Language Strategies and Historical Debate: Debating the American Revolution
State Standards: 
· Reading: 752.01 a, b, c, d, e; 
· Writing: 753.01 a, b, c; 753.02 a, b; 753.04 a, b; 753.05 b, c;
· Listening: 754.01 c; 754.02 a, b; 754.03 a; 
· Speaking: 755.01 a, c; 755.03 a, b.
· History: 1.1.4; 4.1.1, 4.1.2, 4.1.3; 4.2.1, 4.2.2; 4.3.1, 4.3.2; 4.4.1 (These are the new History standards numbers).
Objectives: In general, the objectives are defined in the above standards.
· The PTE objectives of the assignment are to manipulate Microsoft Word in both the typing and peer editing of a debate (persuasive essay) in order to develop typing skills and to become more familiar with Word. 
· The students will be developing their persuasive writing skills through a historical debate about the nature of the American Revolution. 
· Students will write and edit multiple thesis statements.

· Students will use peer review in both written and audio form.

· Students will use reading skills associated with main ideas, vocabulary, and outlining. 
· Students will use clear, persuasive speaking skills.

· Students will demonstrate analytical listening skills.

PTE Alignment: The overall integrated objectives are to read argumentative texts (from opposing sides) about history (reading and history), summarize them (reading and history), form an opinion, write a persuasive essay with counter argument (language and PTE), use peer review to edit essay (language and PTE) and to verbally debate the nature of the American Revolution (language and history). 

Assess Pre-knowledge: At the beginning of the assignment (I won’t do it until the unit on the Revolution, which I will be starting after Thanksgiving) I will ask students what they know about “peer review”, the structure of a 5-paragraph essay with 1-paragraph counter argument, what a thesis statement is in order to make them aware of the application of language skills in history. I will also ask them about the nature of a successful debate, necessary listening skills, and appropriate speaking skills. 
Work Through Embedded example: The students will be debating the nature of the American Revolution through the following question: Were the Founding Fathers Democratic Reformers? The book, Taking Sides, is designed for High School debates in history and they will read two arguments, one arguing “Yes” and the other arguing “No” to the above question. They will then write a thesis statement for each side and provide three quotes from the reading to support their thesis (language strategies). Next, they will form an opinion and write a thesis statement with three topic sentences/arguments for the body of their persuasive essay. They will then need to write a one sentence argument summary for the opposing side of the debate. This way they are forced to argue both sides and to see both sides to the debate.  In groups of three they will read their thesis statements and argument summaries to each other, evaluate the clarity, and make revisions based on peer review. Then they will write a rough draft of their essay that they will use for peer review in class. They will e-mail this to the two partners as an attachment before the in class peer review. They will do a peer review using Tools, Track Changes in Word to make suggestions of improvement. They will then e-mail it back to the author who will make changes based on the peer review. This is intended to improve the writing skills of all three in the group as they will all be utilizing language strategies to write and edit each other’s essays. Next, students will bring their rough drafts to class and read through their essays out loud as a group and make more adjustments based on the verbal readability. The author will then make the final changes before the debate in class. As a class, we will summarize three arguments on the board for each side before opening the debate up to the general floor. We will then debate going back and forth between sides with me as the moderator. At the end of the period I will ask for volunteers to summarize each side as a “debriefing”. Finally, we will seek a “solution” or common ground between both sides, but this will often not occur. 
Work through related/contextual example: The history component of this will be the analysis of the American Revolution: the reading, writing, and debating of the historical issue. This has been described in detail above. Generally, it will involve a discussion of various reasons leading up to the American Revolution, the nature of the documents in favor of and against Independence, and the nature of the documents after the Revolution. We will also look at the biographical information of the drafters of the Constitution, the rights retained in the Constitution and by citizens in early America. We will analyze arguments from both sides of the debate in order to understand multiple perspectives. 
Work through traditional example: The reading component of this includes the reading, summarizing, and outlining of each side. The Language component involves writing the various thesis statements, the persuasive essay, the peer review (both written and oral), and the oral debate. Also, the rules of correct grammar and proper punctuation apply to the written debate. The process has been described in the “embedded” example.

Students demonstrate understanding: Students demonstrate their understanding of thesis statements by identifying, writing, self-editing, and peer-editing multiple examples. They will also demonstrate their language skills through their own essay and the peer editing of the group’s essays. The final demonstration will come in their participation during the debate in class. 
Formal Assessment: The formal assessment will be done on the suggestions in peer-editing using Word, their thesis statements and quotes from the readings, and their final essay. 
Rubric: For specifics of Assessment Rubric see below 70 points total.

Thesis Statements and quotes from reading (10 points each debate, 20 total): 
· Thesis Statements (5 pts each for 10 total): 

· 0 =  No Thesis 
· 3 = Thesis in unclear

· 5 = Thesis is clearly stated.

· Quotes (5 pts for each set of 3, 10 total): 

· 0 = Does not have quotes to support thesis

· 2 = Has one quote that supports thesis

· 3 = Has 2 quotes that support thesis.

· 4 = Has 3 quotes, but they are not referenced

· 5 = Has 3 supporting quotes and they are referenced

Peer Review (10 total):
· Copy of peer-editing = 5 points for each student 

· 0 = Does not have

· 1-3 = Has peer-editing, but is incomplete

· 4-5 = Has thorough peer-editing and shows signs of effort to help other students.

Final Essay (40 points total):

· Rough Draft (10 points)
· Must show editing from peer review to receive all 10 points.
· 0-5 = has rough draft, but no editing.

· 6-10 = has rough draft with editing.

· Final Essay (30 points)

· Thesis Statement (5 points):

· 0 = No thesis statement

· 1-3 = Has thesis, but is poorly worded, has syntax errors, and/or is unclear.

· 4 = Has clearly stated thesis, but contains errors in syntax.

· 5 = Clearly stated thesis with now syntax errors. 

· Supporting paragraphs/arguments (5 points each, 15 total)

· 0 = No arguments

· 1-2 = Incomplete argument (not a full paragraph with fragments)

· 3-4 = Contains multiple errors in grammar (punctuation, fragments, etc)

· 5 = Complete paragraph, expressing complete thoughts/ideas with no errors in syntax

· Conclusion (5 points)

· 0 = No conclusion

· 1-2 = Incomplete Conclusion with multiple errors in syntax.

· 3-4 = Complete conclusion, but contains errors.

· 5 = Complete conclusion, with no errors.

· Counter argument (5 points)

· 0 = No argument

· 1-2 = Incomplete argument (not a full paragraph with fragments)

· 3-4 = Contains multiple errors in grammar (punctuation, fragments, etc)

· 5 = Complete paragraph, expressing complete thoughts/ideas with no errors in syntax
