Jeremy Brunson
Language Lesson Plan
Title: Debating the American Revolution
Content: Social Studies, U.S. History

Time: In Class: 180 Minutes Day One: 15-20 Min for sharing of theses from reading, 10 minutes class discussion, 15 minutes for drafting of thesis, 15-20 minutes for peer review of thesis statements) Day Two: 60 minutes for peer review of whole essay. Day Three: 60 minutes for debate.
Author: Jeremy Brunson

Brief Description: Students will be applying a number of language skills for a debate about the nature of the American Revolution. They will use peer review to edit their essays in Microsoft Word, using the tools to track changes. 

Grade: 9

Standards: 
· Reading: 752.01 a, b, c, d, e; 
· Writing: 753.01 a, b, c; 753.02 a, b; 753.04 a, b; 753.05 b, c; 
· Listening: 754.01 c; 754.02 a, b; 754.03 a; 
· Speaking: 755.01 a, c; 755.03 a, b. 
· History: USH1: 1.1.4; 4.1.1, 4.1.2, 4.1.3; 4.2.1, 4.2.2; 4.3.1, 4.3.2; 4.4.1 (These are the new History standards numbers).
Objectives: In general, the objectives are defined in the above standards.

· The PTE objectives of the assignment are to manipulate Microsoft Word in both the typing and peer editing of a debate (persuasive essay) in order to develop typing skills and to become more familiar with Word. 

· The students will be developing their persuasive writing skills through a historical debate about the nature of the American Revolution. 
· Students will write and edit multiple thesis statements.

· Students will use peer review in both written and audio form.

· Students will use reading skills associated with main ideas, vocabulary, and outlining. 

· Students will use clear, persuasive speaking skills.

· Students will demonstrate analytical listening skills.

Materials: Photocopy of debate, “Were the Founding Fathers Democratic Reformers?” from Taking Sides. Students will need to bring their thesis statements and debates for the in class work days. They will also be using the classroom laptops. 

Vocabulary Words: Students will select three vocabulary words each from the reading and define them in the context of the reading. We will then discuss these as a class throughout the assignment, but mostly on the day that we discuss the thesis statements of the reading as the words will help students understand the content. 

Activities and Lesson Development

Introduction: 
Attention Getter: I will begin by reading the Preamble to the U.S. Constitution and ask students if they recognize it as a basis for a discussion to introduce the assignment. 

Discussion: I will introduce the assignment by first connecting it to the information learned throughout the entire unit on the Revolution, but especially with the drafting of the Constitution. Specifically, we will discuss the biographical information of the drafters and the political rights of the people as established in the Constitution. We will also discuss the reasons for Revolution and the general ideas of the Federalists and Anti-Federalists.  I will then ask them about a thesis statement and persuasive writing to help establish the mindset that they will be writing an essay. Then I will provide a general overview of the assignment, its time frame, and my expectations along with a rubric and list of required components.
Content Development: 

Process: Most of the content has already been developed over the unit and so this


assignment is mainly application of content. However, the new content will be

the debates that they read from the book. We will discuss the provided overview of each debate before they are given out as homework. They will have one week to complete the reading, write the thesis statements and quotes for each side of the debate. 
Day One (66 minutes): Students will share their thesis statements and discuss their quotes and how they relate to the content of the reading (15-20 min). This is also a formative assessment. We will then come together as a class for a general discussion (10 min). The students will then be given time to draft their own thesis statements and 3 argument summaries (1 sentence/argument) (15 min). Then, in groups of three, they will peer-edit each other’s thesis statements and argument summaries (15-20 min). This is also formative assessment. I will take a few minutes at the end of the period to wrap up and remind them of due date for the essay. They will have four days, including a weekend, to write the rough draft of their 5 paragraph persuasive essay. They will also have to e-mail it to their partners who will have to peer-edit using Word and return the essay with changes to the author by Day 2. More formative assessment.
Day 2 (66 minutes): We will begin the class with a general discussion of the process of peer review and the nature of constructive criticism, etc (5 minutes). Then students will work in groups of three peer-editing each other’s essays. They will first read the thesis statement out loud, discussing its clarity as a group and making suggestions of improvement if needed. They will then progress through the essay reading it out loud. After one student is completely done reading and editing their essay, the group will move on to the next essay. They should spend approx. 20 minutes on each essay. We will wrap up with a reminder of the due date for the Final Draft. They will have three days to make revisions. This entire day is a formative assessment.
Day 3 (66 minutes): Today is the day of the actual debate. We will begin with a brief discussion of the rules and then proceed to summarizing both sides of the debate. The class will be divided into their two sides and each group will pick three volunteers to put one sentence argument summaries on the board (5 minutes). Then the class will discuss the summaries to get the full picture of the debate with each volunteer explaining their own summary (3-5 minutes). The floor will then be open to debate. Students will raise their hands in order to be recognized and we will alternate back and forth between sides. We will preserve the last 10 minutes or so to summarize and seek a “compromise” or conclusion to the debate.

Content Application (peer editing, class discussion, and debate): The application will be the written and oral debate, both of which will involve the learners in an activity that requires application of both their English skills and history knowledge. The idea of a debate is to apply and synthesize information through an evaluation of the content, to form an opinion, and to persuasively argue it. Debates are targeting higher learning levels, at least as defined by Bloom’s taxonomy. Other activities include the peer-editing and class discussions. The peer editing acts as a formative assessment and provides students with appropriate feedback in order to improve their essays. 

Sharing (peer-editing, class discussion, and debate): As shown in the above description, students will be sharing their learning throughout the entire assignment. Students will be involved in peer-review, class discussion and the general debate, all of which require students to share in the learning process. 
Summative Assessment (rough draft with peer-editing comments, written versions of peer editing, and final essay): Students were given the grading rubric and description of assignment components at the beginning of the assignment.

Rubric70 points total.: For specifics of Assessment Rubric see below. 

Thesis Statements and quotes from reading (10 points each debate, 20 total): 
· Thesis Statements (5 pts each for 10 total): 

· 0 =  No Thesis 

· 3 = Thesis in unclear

· 5 = Thesis is clearly stated.

· Quotes (5 pts for each set of 3, 10 total): 

· 0 = Does not have quotes to support thesis

· 2 = Has one quote that supports thesis

· 3 = Has 2 quotes that support thesis.

· 4 = Has 3 quotes, but they are not referenced

· 5 = Has 3 supporting quotes and they are referenced

Peer Review (10 total):
· Copy of peer-editing = 5 points for each student 

· 0 = Does not have

· 1-3 = Has peer-editing, but is incomplete

· 4-5 = Has thorough peer-editing and shows signs of effort to help other students.

Final Essay (40 points total):

· Rough Draft (10 points)

· Must show editing from peer review to receive all 10 points.

· 0-5 = has rough draft, but no editing.

· 6-10 = has rough draft with editing.

· Final Essay (30 points)

· Thesis Statement (5 points):

· 0 = No thesis statement

· 1-3 = Has thesis, but is poorly worded, has syntax errors, and/or is unclear.

· 4 = Has clearly stated thesis, but contains errors in syntax.

· 5 = Clearly stated thesis with now syntax errors. 

· Supporting paragraphs/arguments (5 points each, 15 total)

· 0 = No arguments

· 1-2 = Incomplete argument (not a full paragraph with fragments)

· 3-4 = Contains multiple errors in grammar (punctuation, fragments, etc)

· 5 = Complete paragraph, expressing complete thoughts/ideas with no errors in syntax

· Conclusion (5 points)

· 0 = No conclusion

· 1-2 = Incomplete Conclusion with multiple errors in syntax.

· 3-4 = Complete conclusion, but contains errors.

· 5 = Complete conclusion, with no errors.

· Counter argument (5 points)

· 0 = No argument

· 1-2 = Incomplete argument (not a full paragraph with fragments)

· 3-4 = Contains multiple errors in grammar (punctuation, fragments, etc)

· 5 = Complete paragraph, expressing complete thoughts/ideas with no errors in syntax

References/Resources: Taking Sides: Debating Issues in American History, Part I.
