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Introduction

The Occupational Therapy (OT) curriculum at ldaho State University (ISU) contains
both an academic and a fieldwork component. The academic component is designed to
provide the student with a firm foundation in basic health sciences, OT theory and
models, use of the OT Practice Framework, evaluation, intervention techniques,
evidence-based practice, critical thinking, emerging trends, communication and
professionalism. The fieldwork component is designed to integrate all of this didactic
knowledge with hands-on, practical experience.

The student is required to participate in a variety of fieldwork experiences, both with and
without a supervising OT, that enhance the student's knowledge, technical skills, and
confidence in preparation for practice in a variety of settings as an entry-level registered
occupational therapist. (Please refer to Appendix A for the American Occupational
Therapy Association’s [AOTA] 2003 revised statement on The Purpose and Value of
Occupational Therapy Fieldwork Education for more details.)

This Fieldwork Manual guides the student, the ISU Academic Fieldwork Coordinator
(AFWC), and the Fieldwork Educator (FE) or site supervisor, through the fieldwork
component of the ISU OT Program.
e The AFWC is a person designated by ISU to manage student fieldwork.
e The FE is the person(s) designated by each fieldwork site to directly supervise
the student.

The student, AFWC, and FE should use this manual as a resource to answer questions
about the fieldwork process, requirements, evaluations, and responsibilities of each
person. This manual is not intended to replace direct contact with the AFWC should
guestions or concerns arise at any point in the fieldwork process. In such cases, please
contact the AFWC directly. New students are encouraged to talk with more advanced
students regarding their FW experiences, but policies and procedure information should
be sought only from the AFWC or this manual. Upon receipt of this manual, the student
must read and sign a statement of receipt and return to the AFWC.
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Types of Fieldwork

» Fieldwork is divided into two levels with two experiences per level:
o Level | fieldwork - three-week to four-week fieldwork experiences allowing an
orientation to a particular type of setting; may include FEs who are not OTs
o Level Il fieldwork - three-month (12 week) fieldwork experiences in which the
student begins to practice as an OT; must be under the supervision of an OT

ISU Fieldwork Schedule

The fieldwork component of the ISU OT curriculum consists of four fieldwork
experiences interspersed throughout the three-year academic sequence in order to
integrate clinical practice experience with didactic teaching for better assimilation of
knowledge. Below are the fieldwork starting and ending dates. These dates may be
subject to change by the department. Please keep these dates in mind as you make
future plans. It may not be possible to make changes. Changes may result in a later
graduation date.

Class of 2011

Course Affiliation Year Semester | Length | Credits Dates
Level
PTOT 531 Level | First Summer 2 weeks | 1credit | August 3 — 14™
Fieldwork | Fieldwork | Year 2009
PTOT 532 Level | Second | Fall 2 weeks | 1 credit | December 7-18™,
Fieldwork Il Fieldwork | Year 2009
PTOT 533 Level Il Second | Summer 8-12 6 credits | May 18 — August
Fieldwork Il Fieldwork | Year weeks 7, 2010
PTOT 534 Level Il Third Spring 12-16 6 credits | January 3 —
Fieldwork IV | Fieldwork | Year weeks March 25, 2011
Class of 2010
Course Fieldwork Year Semester | Length | Credits Dates
Level

PTOT 531 Level | First Summer 3 weeks | 1credit | Completed
Fieldwork | Fieldwork | Year
PTOT 532 Level | Second | Fall 2 weeks | 1 credit | December 1 -12,
Fieldwork Il Fieldwork | Year 2008
PTOT 533 Level Il Second | Summer 12 6 May 18 — August
Fieldwork Il Fieldwork | Year weeks credits 7, 2009
PTOT 534 Level Il Third Spring 12 6 credits | January 4 —
Fieldwork IV | Fieldwork | Year weeks March 26, 2010




Class of 2009

Course Fieldwork Year Semester | Length | Credits Dates
Level

PTOT 531 Level | First Summer 3 weeks | 1credit | Completed
Fieldwork | Fieldwork | Year
PTOT 532 Level | Second | Fall 3 weeks | 1credit | Completed
Fieldwork 11 Fieldwork | Year
PTOT 533 Level Il Second | Summer 12 6 credits | Completed
Fieldwork 11l | Fieldwork | Year weeks
PTOT 534 Level Il Third Spring 12 6 credits | January 5 —
Fieldwork IV | Fieldwork | Year weeks March 27, 2009

Level | Fieldwork

Level | fieldwork is designed for the student to observe and evaluate the occupational
performance of individuals served by the facility and, in non-traditional settings, to
educate the organization’s employees, clients, contractors, etc., about OT. Level |
fieldwork may be located in two different types of settings:

1) A non-traditional community-based health, educational, recreational, or psychosocial
service facility for which there is no occupational therapy service but receives clients
who could benefit from OT, or the organization provides services of an occupational
nature.

e The student will be expected to apply knowledge and skills gained through the
academic curriculum thus far and to actively participate in client services as
determined appropriate by the FE. The student will create an occupational profile
on at least one client, obtaining appropriate permission from the FE, facility, and
client. The FE may on occasion require the student to perform tasks such as
maintenance and organization of work areas, equipment, and supply inventory if
it will provide an appropriate learning experience for the student. The FE may
also expect the student to maintain records, write reports, and prepare
documents that are within the scope of customary practice of the supervising
professional as long as that professional or the FE takes full responsibility for the
content.

e The FE will monitor the student's involvement in client care closely. The student
will be expected to perform only those tasks that the FE feels competent in
supervising and feels that the student is competent in performing. The degree of
active participation in actual client services is dependent on individual
circumstances such as student readiness and facility policy.

e It will be especially important for the student and the FE to have clear lines of
communication and mutual professional respect.

e The OT faculty, including the AFWC, will provide weekly contact and support for
the student either on site, via phone conversations, or through class meetings on
the ISU campus to ensure that academic knowledge and skills the student
learned in classes and labs are reasonably and meaningfully applied in the
various service settings.

e If appropriate, the student may be allowed to perform part of the occupational
therapy process, particularly as it relates to persons with performance problems



as the result of physical and/or psychosocial dysfunction, only under faculty
supervision if the FE is not an OT.

e The AFWC will make every possible attempt to meet with the student and FE at
least once during the fieldwork.

e Students are highly encouraged to meet with their FE/site supervisors for an
orientation prior to beginning the fieldwork.

2) A site that employs an OT or with an OT in private practice.

¢ In addition to the duties listed above, the student may begin to implement
portions of the OT process under the direct supervision of the OT. The activities
assigned to the student should be within the scope of his/her knowledge and
skills and based on the judgment of the FE that the student is ready for this
responsibility. The student should be closely supervised in all client interactions.

ISU Level | Fieldwork General Policies

e Students may be required to choose at least one fieldwork site that does not
employ an OT. (This will be determined by the AFWC)

e Students may be required to only choose one fieldwork site in which to be

directly supervised by an OT. (This will be determined by the AFWC)

One Level | fieldwork may be out of state.

One or both Level | fieldworks may be out of the local Pocatello area.

One Level | fieldwork must be in a rural setting (which includes Pocatello).

If a student does not intend to do a Level Il fieldwork in mental health, then a

Level | mental health fieldwork site MUST be chosen.

e Levell fieldwork must be completed before beginning a Level Il fieldwork. Level |
hours cannot be substituted for any Level Il hours.

e Students must keep a record of their daily activities which includes a short
reflective journal on their experiences.
Students are expected to ‘work’ the same hours as their FE or facility operations.

e The student is required to call or email the AFWC if he or she will be absent from
the fieldwork and describe the plan to make up the lost time.

e The student is required to call or email the AFWC on a weekly basis to inform the
AFWC as to the quality of the student’s experience.

¢ [SU does not pay any expenses the student incurs during fieldwork with the
exception of one background check during the student’s enroliment in the OT
program.

PTOT 531 Fieldwork | (Level | Fieldwork)

Fieldwork | is three weeks in duration and is scheduled during the summer session after
the student’s first year in the ISU OT Program. The exact dates for this fieldwork will
depend on the current design of the academic curriculum and the type of setting
chosen. For example, the fieldwork may occur in a single block of time or be
interspersed throughout the summer contingent upon the AFWC’s approval and
fieldwork site’s needs. Please see the calendars previously in this document for the
dates tentatively established.



Prerequisites to commencing PTOT 531 include successful completion of the following
academic coursework: (Refer to Appendix B for course descriptions.)

BIO 474/574 Human Anatomy

BIO 486/586 Human Systemic Physiology

PTOT 412/512 Professional Communications

PTOT 413/513 Occupational Therapy Profession
PTOT 401/501 Clinical Kinesiology and Biomechanics
PTOT 402/502 Clinical Neuroscience

PTOT 421/521 Self Exploration in Occupation

PTOT 422/522 Occupational Performance

PTOT 442/542 Occupational Performance Laboratory

Objectives:
The student in consultation with the AFWC will establish specific learning objectives for
PTOT 531 which should include:
e Description of the facility’s main purpose, type(s) of clients served, funding, and
staffing
e At least two professional skills and behaviors listed in the Level One Fieldwork
Professional Competency Assessment (PCA) and/ or the Generic Abilities that
the student would like to more fully develop (Reflective Practice) (See Appendix
C for the PCA and Appendix D for the Generic Abilities.)
e At least one objectives regarding the observation of occupation based practice
using the Practice Framework
¢ Development of an occupational profile on at least one client
Psychosocial impact on at least one client’s level of occupational function
Discussion of either an observed or hypothetical ethical issue with the FE or the
AFWC
¢ Dalily reflection notes
Site specific learning objectives (as determined by the FE)

Objectives must be approved by the AFWC prior to the student beginning the fieldwork.
These objectives will be further refined with the assistance of the FE during the first
week of the fieldwork.

PTOT 532 Fieldwork Il (Level | Fieldwork)

Fieldwork Il is scheduled during the fall semester of the student’s second year in the OT
Program. The exact dates for this fieldwork experience, which is usually in December,
will depend on the current design of the academic curriculum and the type of setting
chosen. For example, the fieldwork may occur in a single block of time or be
interspersed throughout the semester depending upon conflicting conference or class
dates, site supervisor availability, or other unforeseen events.

Prerequisites to commencing PTOT 532 include successful completion of, or concurrent
enroliment in the following courses: (Refer to Appendix B for course descriptions.)



PTOT 514 Research Methodology

PTOT 531 Fieldwork |

PTOT 616 Professional Project

PTOT 525 Psychosocial Function in Occupation

PTOT 545 Psychosocial Function in Occupation Laboratory
PTOT 524  Physical Function in Occupation

PTOT 544  Physical Function in Occupation Laboratory

Objectives:
The student will establish specific learning objectives for PTOT 532 in consultation with

the AFWC who must approve the objectives prior to the start of the fieldwork. These
objectives will be further refined with the assistance of the FE during the first week of
the fieldwork. The objectives for Fieldwork 1l should follow the same prototype as those
for PTOT 531 Fieldwork | above but also reflect on the student’s newly acquired
academic knowledge and applied skills by adding the following topics:

e Familiarity with assessment instruments and intervention protocol for that site

e At least two more objectives directly related to academic class work.

e The following are examples of topics:
Practice interviewing skills if appropriate
Development and facilitation of the therapeutic relationship
OT frame of reference, model or theory as applied to the therapy process
Changes in occupational performance dependent on contextual factors
Occupational performance dysfunction commonly seen in settings serving
individuals with sensorimotor, cognitive, and psychosocial needs
Occupational therapy interventions for individuals with physical and/or
psychosocial needs
o Interpersonal communication skills that reflect an appreciation for the rural

culture and health care issues of southeastern ldaho

0O O O O O

o

Level Il Fieldwork

Level Il fieldwork is designed to be located in either a traditional or a non-traditional
community-based healthcare, educational or psychosocial setting with the student
under the supervision of an experienced OT. Site selections may include but are not
limited to rehabilitation centers, skilled nursing facilities, work or industrial rehabilitation
centers, home health agencies, public and private schools, community mental health
settings, developmental centers, businesses, rural health and human service agencies,
and pediatric clinics.

AOTA Standards

e The FE must meet state regulations for a practicing occupational therapist and
must have been in practice for at least one year.
¢ Fieldworks may occur in a non-traditional setting or emerging area of OT
practice.
e In a setting where there is no occupational therapist on site:
o the fieldwork site must document that there is a plan for the provision of
occupational therapy services



o on-site supervision by an occupational therapist must be provided in
accordance with the plan and state credentialing requirements
o the student must receive a minimum of six hours of occupational therapy
supervision per week, including direct observation of client interaction
o additionally, the occupational therapy supervisor must be readily available
for communication and consultation during work hours
o such fieldwork shall not exceed 12 weeks
o no part of Level | fieldwork can substitute for Level Il fieldwork
The two Level Il fieldwork experiences must total a minimum of 24 weeks in
length. Both Level Il fieldwork experiences are typically 12 weeks in length.
o A Level ll fieldwork may be completed on a full-time or part-time basis, but
may not be less than half-time as defined by the fieldwork site.
o International fieldwork placements must not exceed a total of 12 weeks of
the 24.

ISU Level Il Fieldwork General Policies

No Level Il fieldwork can be in a strictly hand therapy practice settings, the
affiliation must include components of other physical disability practice.
Pediatric fieldwork may only be done during the second Level Il fieldwork to
ensure the student has completed the pediatric didactic coursework.
One Level Il fieldwork must be in a rural area or situated in a small urban
community that serves rural clients. (This category includes Pocatello and Idaho
Falls.)
At least one Level Il fieldwork may be out of state. (Requests for exceptions may
be granted upon the consensus of the OT faculty.) Both Level Il fieldworks may
be outside of Idaho, as long as they are in different states and one is rural.
Providing enough such sites are available for Level Il Fieldwork, each student
may be required to affiliate with one “traditional” healthcare facility, e.g., an acute
care hospital or rehabilitation facility, and one community-based healthcare,
educational, or psychosocial organization.
Students should select fieldwork sites to ensure that their fieldwork experience is
well rounded in terms of the ages and disabilities of the population served and
the type and location of the facility providing the service. It is recommended that
students do not select sites based upon geography alone or other extraneous
factors.
Students are expected to ‘work’ the same hours as their FE or facility operations
and must notify the AFWC of days absent outlining a make-up plan.
Level Il fieldwork must be completed within four years from the time of entry into
the OT Program and 12 months after completion of academic work.
Since the ISU curriculum design is a “lock-step” model, any student must have
the written approval of the AFWC and the Program Director if they request to
deviate from the general progression of the program in order to meet the Level |
and Il fieldwork requirements.

o Only requests that do not significantly alter the course sequence and

relationship between academic and fieldwork education will be accepted.



o Students not meeting these requirements will not be eligible for graduation
from the Occupational Therapy Program.
¢ [SU does not pay any expenses the student incurs during fieldwork with the
exception of one background check during the student’s enroliment in the OT
program.

Level Il Performance Expectations of the Student

Expectations for the student during Level Il fieldwork include the integration and
application of all academic and clinical knowledge progressing towards competency to
practice at entry-level status as an OT. The student is academically prepared to apply
the Occupational Therapy Practice Framework, by performing standardized and non-
standardized evaluations, providing appropriate intervention, completing
reassessments, planning for discharge, making referrals, and documenting all aspects
of care for clients with occupational performance deficits secondary to sensorimotor,
cognitive, and/or psychosocial impairments or disability and should demonstrate these
skills. The student is also expected to:
e learn to supervise certified occupational therapy assistants (COTAS) (if they are
employed by the facility) and/or aides.
e function as part of an interdisciplinary treatment team
e contribute to the continuing education of practitioners in the facility by preparing
and delivering a presentation on a topic that will meet the in-service requirements
of the facility.

The AFWC will make every attempt to visit sites at least once during the student’s
fieldwork. Regardless of visitation, weekly communication between the AFWC and the
student is preferable to ensure the student has what s/he needs to successfully begin
and complete the fieldwork. The AFWC and/or Program Director cannot assist in
creating optimum learning experiences if problematic issues are not brought to their
attention.

PTOT 533 Fieldwork Il (Level Il Fieldwork)

Fieldwork Il may be 8-16 weeks in duration, but is usually 12 weeks, and is scheduled
to begin in the summer semester between the student’s second and third year in the
program. PTOT 533 may be in a traditional healthcare setting or an emerging practice
site that provides occupational therapy services. Prerequisites to commencing PTOT
533 include successful completion of the following coursework: (Refer to Appendix B
for course descriptions.)

PTOT 532  Fieldwork Il

PTOT 515 Service Delivery of Occupational Therapy
PTOT 616 Professional Project

PTOT 518 Practicum

PTOT 523 Therapeutic Use of Self in Occupation

PTOT 526 Neurological Function in Occupation

PTOT 546  Neurological Function in Occupation Laboratory



Objectives:
The student will establish specific learning objectives for PTOT 533 in consultation with

the AFWC and must be approved by the AFWC prior to the start of the fieldwork. These
objectives will be further refined, with the assistance of the FE, during the first week of
the fieldwork and should include the following at minimum: (See Appendix E for further
examples or the AOTA @ http://www.aota.org/nonmembers/areal3/links/link07.asp)

e Based upon your FW setting, develop an objective that addresses the following
topics: occupation based practice; rural health care, interdisciplinary care, and
respect for diversity and interdisciplinary practice (please discuss AFWC based
upon the setting and population).

e At least two professional skills and behaviors listed in the Generic Abilities that
the student would like to more fully develop (Reflective Practice) (See Appendix
D for the Generic Abilities.)

¢ Discussion of either an observed or hypothetical ethical issue with the FE/site
supervisor or the AFWC (Reflective Practice).

e Regardless of type of setting, describe a psychosocial need of at least one client
that OT could address.

e Supervision of a COTA if applicable. If a COTA is not employed, then discussion
of the supervisory role and/or supervision of an aide.

e Familiarize site OTs with current assessments, treatment techniques, or AOTA
practice guidelines informally or by providing an in-service.

e Provide an example of evidence-based practice for at least one client diagnosis
(EB Practice)

e Additional site-specific objectives, outlining the expectations of the student,
should be developed by the FE

e During this fieldwork experience, the student is responsible for focusing on
specific skills selected from all sub-categories of the Fieldwork Performance
Evaluation for the Occupational Therapy Student (FWPE). (See Appendix F).

PTOT 534 Fieldwork 1V (Level Il Fieldwork)

Fieldwork IV may be 8-16 weeks in duration, but is usually 12 weeks, and is scheduled
at the beginning of the spring semester of the student’s third year in the program. PTOT
534 is the final component of the ISU OT fieldwork education program. Prerequisites to
commencing PTOT 534 the student must complete the following coursework: (Refer to
Appendix B for course descriptions.)

PTOT 533  Fieldwork IlI

PTOT 616 Professional Project

PTOT 528 Occupation in Childhood and Adolescence

PTOT 548 Occupation and Childhood and Adolescence Laboratory
PTOT 519 Practicum

PTOT 527  Occupation and Environmental Management

PTOT 547 Occupation and Environmental Management Laboratory
PTOT 648 Seminar (may be concurrently enrolled)

Objectives:

10



The student will establish specific learning objectives for PTOT 533 in consultation with
the AFWC and must be approved by the AFWC prior to the beginning of the fieldwork.
The objectives for this fieldwork comprise the same topics as the objectives for PTOT
532 Fieldwork I11.

11



1. Objectives

The Fieldwork Behavioral Objectives need to be initiated and approved by the
AFWC before each fieldwork. (See AOTA'’s website for examples of Level Il
objectives for different types of settings). The AFWC will provide students with
examples of Level | objectives.

2. Housing
Students are responsible for procuring and paying for their own housing during their
fieldwork.

3. Americans with Disability Act

If a student has a known disability that could require work site accommodation under
the Americans with Disability Act (ADA), it is strongly suggested that this issue be
discussed with the AFWC. The AFWC can advise the student, in conjunction with
ISU’s ADA office, on ADA guidelines regarding disclosure of need for
accommodation, essential and non-essential job functions, etc.

4. Other Resources

Students may have many questions answered by going to the AOTA website. For
instance, the 2002-2003 Assembly of Student Delegates (ASD) Steering Committee
has recently updated the Level Il Fieldwork Survival Guide that provides useful
information on issues that may arise in Level Il experiences. The link is
http://www.aota.org/featured/area2/links/LINK15.asp

The student is also encouraged to talk with the AFWC regarding several books
owned by the department and other AOTA resources that may help the student
adjust to fieldwork.

Responsibilities during Fieldwork

1. Communication with the AFWC
¢ |f personal contact information is not known prior to the student leaving for an
out of town fieldwork, students must give their personal contact information
ASAP to:
o The PTOT Department office
o The AFWC
o ISU via the student portal
e Upon arrival at the fieldwork site, the student must inform the AFWC of the
following:
o FE’s name and phone number
o Other supervising personnel’s name(s) and number(s)
o The student’s home or personal phone number for
Emergencies
o Discussions during which the student can feel free to express their views
regarding their site and experiences

12



o Other fieldwork or academic issues that arise of which the student needs
to be informed

o Type of setting/department(s)t in which the student is expected to work

o If the student is given a choice of areas, s/lhe must clear their preference
with the AFWC prior to making a commitment

o Expected work schedule (what days, when, and where: M-W 8-5 in
rehab/9-6 in peds on Th & F, etc.)

e The last work day of the first week, the student is REQUIRED to contact the
AFWC either by phone (leaving a message is acceptable) or email providing
the following information:

o How they feel the fieldwork is going in general

o How they like/can communicate with their FE

o If they feel a part of the therapy team

o If they have an understanding of the basic work schedule they will be
following (when/where/who)

o If they have been told of the progression of the expectations for their
performance in detail per week either verbally or in a student manual

o If they think they are going to get a good experience at the site.

 During both Level Il FW experiences on the last work day of the 3'® and 9™
week, the student is REQUIRED to contact the AFWC either by phone
(leaving a message is acceptable) or email providing the following
information:
o How they feel the fieldwork is going in general
o How the communication is working with their FE/other supervisors
o If they feel like a respected part of the therapy team
o Are they on track as to the expectations for their performance
» Did they participate in the manner and/or see as many clients that
week as was outlined?
= How do they feel about their skill level?
o What are their concerns?
What major learning experience has occurred?
o Are there any problems or is there any information needed in which the
AFWC or other faculty can assist?

o

1. Professional Behavior
= The student is responsible for representing the ISU OT Program during the
fieldwork and to follow the Generic Abilities (Appendix D) at all times. Arriving
on time, working until assignments are completed or until instructed to leave,
and making up days lost due to illness or personal reasons are expected
behaviors of ISU OT students.
o The student should directly inform the AFWC in cases of iliness or
absences for personal reasons.
o Since AOTA counts Level Il Fieldwork in weeks, the student must
make up more than three consecutive days missed by adding a week
onto the original schedule.

13



o The AFWC must be notified prior to the student’s absence regardless
of reason for the absence.
o The student should also notify the AFWC if the FE is absent for an
extended period or repeated times.

= The student should follow all specific facility policies and procedures related
to appropriate dress, documentation, and confidentiality.

= Student therapist status should be clearly indicated by wearing the ISU OTS
nametag or a facility approved nametag.

= The student should comply with the AOTA Code of Ethics and the practice act
of the state in which the fieldwork takes place.

= The student should complete fieldwork assignments in a timely manner and
productively use time between actual client care.

= The student must communicate, openly and honestly, with the FE regarding
his/her readiness to perform the tasks requested.

= The student should take applicable class notes, textbooks or other resource
materials that might be needed for reference during the fieldwork.

= Part of being a professional is sharing new knowledge. Receiving information
on the latest philosophies, assessments, practice ideas, etc. is one of the
main rewards of being a FE. It is the student’s obligation to familiarize the FE
and other interested parties with the OT Practice Framework, new AOTA
practice guidelines, pertinent legislation, assessments or treatments learned
in classes that might benefit the site preferably during a facility in-service.

= After orientation to the site’s policies and procedures, the student is bound to
follow these in the manner outlined in the contractual fieldwork agreement.

2. Paperwork Requirements

The completion and delivery to the AFWC of appropriate documentation of fieldwork
experience at midterm and final evaluation is the responsibility of the student. The
FE need not complete any documentation if the student does not request it.
ISU documentation requirements during fieldwork are specified below:

A. Fieldwork Behavioral Objectives - Completed by the end of Week 1.

= Before the fieldwork, the student lists his or her objectives for the fieldwork
and reviews these with the AFWC.

= The student and FE review the objectives and develop a list of activities
appropriate to the setting. Ideally, the FE should provide a list of objectives
in Level Il fieldwork.

= The student develops and writes criteria for measuring the
accomplishment of each objective.

= At the end of the fieldwork, the student documents and signs off on
progress achieved in meeting each objective. The student then shares the
document with appropriate FE(S) or supervisors and requests their
signatures as well.

= The student is to write a summary to turn into the AFWC of how the
objectives were attained or why they were not.

14



B. Calendar of Experiences (Appendix J) - Completed by the end of Week 1 for
anticipated experiences and then completed daily as documentation of activities.

The student and FE review the possibilities of valuable fieldwork events
and experiences at the site.
The FE makes a tentative schedule for student participation in these
events or experiences.
The student keeps a weekly record initialed by the FE of completed
experiences, including times of actual direct supervision.
The student should document the number of clients in each diagnosis
seen each day. (Appendix J describes two types of calendars set up for
easy tracking.)
During Level | fieldwork, students are to keep a daily Reflective Journal
exploring their thoughts and feelings as to their experiences.
o This can be related to personal feelings such as bias against a
certain population and/or how OT is/could be utilized in the setting.
o The journal need be no longer than one paragraph per day.

C. Evaluation instruments for student performance:
Level | fieldwork: (Appendix C)

Level One Fieldwork Professional Competency Assessment (PCA)

During Week 1 of the fieldwork, the student gives the PCA to the FE.

The student requests that the FE discuss areas of strength and concern
using the PCA as a guide over the course of the fieldwork.

The student requests an informal performance review at mid- fieldwork.
The student self-evaluates each generic professional skill in the PCA prior
to the final formal evaluation.

Level Il fieldwork: (Appendix F)

AOTA Fieldwork Performance Evaluation for the Occupational Therapy Student
(FWPE)

At the beginning of the fieldwork, the student gives the FWPE to the FE
and requests that the FE evaluate the student’s performance on the
FWPE throughout the fieldwork experience.

At midterm and end of the fieldwork, the student self-evaluates each task
in the FWPE and then obtains written documentation on each from the FE
via their performance evaluation on the FWPE.

The student requests the FE to complete a formal written assessment
summary of their performance at midterm and end of fieldwork.

The student is to mail a copy of the midterm to the AFWC in the provided
envelope.

The student and FE sign the FWPE.

If greater than three topics lack written documentation by the FE on the
form, the student will receive an “Incomplete”.

D. Student Fieldwork Self-Assessment Instrument (Appendices L and M)

15



= The student is responsible for completing the Self-Assessment Instrument
by the end of each fieldwork.

= Itis recommended, but not required, that the student share the Self-
Assessment Instrument with the FE at the end of the fieldwork.

E. Student Evaluation of Fieldwork (Appendices N and O)
= The student is responsible for completing the Student Evaluation of
Fieldwork, discussing it with the FE, and obtaining the FE’s signature on
the last page of the form.

Note: The PCA or FWPE should be discussed and signed before the student
gives the Student Evaluation of Fieldwork to the FE for discussion and signature.

F. AFWC Evaluation

This is not mandatory but will help the AFWC and the program be aware of negative
and positive aspects of the fieldwork process. The student will give or mail this
anonymous form to the secretary of the PTOT department office in a separate
envelope so as to remain confidential from the AFWC. Suggestions on improving the
process or the fieldwork experience are appreciated.

3. Grievances
It is the responsibility of the student to keep the AFWC informed of any problems,
concerns, issues, changes, questions, conflict, etc. that occur during the fieldwork and
to do so in a timely manner. If the student is not comfortable in talking with the AFWC or
the AFWC is not available, the student should call the OT Program Director or the Chair
of the Physical and Occupational Therapy Department at the telephone numbers listed
below.

Department Office: (800) 797-4781 or (208) 282-4095
AFWC: (208) 282-3629; e-mail: geebrya@isu.edu
Director of the OT Program: (208) 282-3758

Possible issues that should be brought to the AFWC’s immediate attention include but
are not limited to:
= Change in supervision (the assigned FE is out sick, on vacation, or no longer
working at the site)
= The student is not receiving enough feedback or gets unhelpful feedback from
the FE or other team members
= The student is not given enough responsibility or too much responsibility too
soon
= The student has trouble or conflict in communicating with the FE or other
supervisor(s)
Low census which limits the student’s experience
Unexpected change in setting/types of patients
Long hours and/or no breaks without the student’s consent
Sexual harassment
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Discrimination of any sort

Ethical misconduct on the part of the FE or other therapists to whom the student
is assigned

Unexpected expenses not documented on the site’s data form

The student does not feel safe in the setting

The student feels he or she is not performing well regardless of the reason

The student does not feel their FE or other supervisor is competent

Possible Resolutions

The AFWC will talk to the FE with the student’s permission or knowledge to
discuss solutions.

The AFWC, student and FE will write a learning contract (Appendix S) which
states responsibilities of the site and the student to enhance the student’s
performance and experience.

With student input, the AFWC may transfer the student to a different fieldwork
site if problems cannot be resolved and the AFWC determines the fieldwork
cannot offer an appropriate learning experience.

Grievances against the AFWC, FE or fieldwork site should be handled according to
standard Departmental and University policies and procedures. See Section VI of the
Occupational Therapy Student Handbook as well as the sections on Sexual
Harassment and Affirmative Action/Discrimination Grievance Procedure in the ISU
Student Handbook (http://www.isu.edu/references/st.nandbook/). The fieldwork site’s
grievance procedures should also be followed for the investigation, action, and
resolution of any issue. The AFWC will help the student explore the fieldwork site’s
grievance policies and procedures as applicable and/or refer the student to appropriate
sources. Students are also encouraged to review the ISU Student Handbook section on
Grievance of Discrimination, sexual harassment, etc. The student can also find
definitions and additional information regarding all forms of discrimination and sexual
harassment at: www.eeoc.gov

Appeals regarding grades will be processed according to policies found in the ISU
Graduate School Bulletin. Appeal forms can be found in Appendix A of the OT Student
Handbook. Scholastic appeal procedures can be found in the ISU Student Handbook at:
http://www.isu.edu/references/st.handbook/calendar.html#PROBATION

Responsibilities after Fieldwork

The student is responsible for turning in the following documentation to the AFWC at the
completion of each fieldwork. This documentation must be delivered to the PTOT
office no later than the first Thursday after completion of the fieldwork. If being
mailed, it must be postmarked by the first Thursday after completion of the fieldwork
unless the AFWC approves other arrangements.

1. Calendar of Experiences
2. Reflective Journal for Level | fieldwork
3. Fieldwork Behavioral Objectives
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4. PCA or FWPE
5. Student Fieldwork Self-Assessment Instrument
6. Student Evaluation of Fieldwork

Customarily, the fieldwork documentation will be reviewed and graded during the first
two weeks following the fieldwork. At the AFWC’s request, the student should make an
appointment with the AFWC to clear up questions the AFWC may have about the
student’s experience and/or to review comments made on the PCA, FWPE, and/or
other documents. If a meeting is not requested by the AFWC or the student, the student
is responsible for reviewing any comments made by the AFWC which will be discussed
in the student’s Generic Abilities meeting.
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Section VI
Responsibilities of the Fieldwork Educator/Supervisor

Introduction

The Fieldwork Educator (FE) or supervisor at each fieldwork site is an integral part of
the fieldwork education process. The FE carries out his/her responsibilities in the
context of a fieldwork education model, of which there are many to choose. For
example, a student may be assigned to one or more FEs during a fieldwork. In contrast,
a single FE may be assigned to one or more students. In all models of fieldwork
education, open, ongoing communication between the FE, student, and AFWC is
essential. As stated earlier, in Level Il fieldwork the FE must be a certified occupational
therapist with a minimum of one year of practice experience and must also meet state
regulations regarding OT practice.

Responsibilities before and during Fieldwork

The FE is responsible for supervising the student throughout the fieldwork and
appropriately role modeling occupational therapy practice (if the FE is an occupational
therapist). The FE is strongly encouraged to discuss supervisory concerns with the
AFWC. ISU has many resources to help those new to student supervision. Specific
duties of the FE are listed below:

Prior to the Fieldwork

= Discuss possible learning experiences with co-workers who may be supervising
the student occasionally.

= Review the ISU OT Program Fieldwork Manual.

= Review the Student Personal Data Sheet (Appendix G).

= For Level Il fieldwork: Create five to ten site-specific objectives that the student
should meet by the end of the fieldwork that demonstrates entry-level generalist
competency (if your site has not already developed objectives).

= For Level ll fieldwork: Review the ISU curriculum and curricular themes in order
to determine how the FE and the site may incorporate those themes into the
student’s clinical experiences during fieldwork.

» The FE is responsible for informing the student of the logistics of the first day, i.e.
directions, where to park, contacts, hours, etc.

= The site, including the FE, is NOT responsible for finding the student housing,
transportation, or meals.

Within the First Week
= Orient the student to the facility, department, and appropriate staff.
= Require the student to become familiar with the organization’s policies and
procedures.
= Explain the facility’s documentation requirements.
= Require the student to review the facility’s student orientation manual, if one is
available.
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Meet individually with the student to discuss expectations, learning preferences,
and communication styles.

Discuss possible opportunities or learning experiences available at the site
Assist the student in completing the Fieldwork Behavioral Objectives.

Complete a tentative Calendar of Experiences (Appendix J) with the student;
some suggestions include a rough schedule of meeting times, possible dates for
additional learning experiences, and a date for the student to do a case review or
give an in-service presentation.

During the Fieldwork

Finalize the Calendar of Experience.

Meet regularly (at least weekly) with the student to discuss issues related to
patients/clients, documentation, communication, and supervision in order to
provide adequate feedback to the student on his/her progress.

Notify the AFWC immediately about any changes in setting areas, supervisory
personnel, or other pertinent facility issues.

Notify the AFWC immediately regarding any concerns about the student; i.e.
performance, lack of knowledge, lack of motivation, poor professional behavior,
etc. (The AFWC will work with the FE and the student to develop a learning
contract [Appendix S] that will enhance the student’s probability of successful
completion of the fieldwork.)

Demonstrate/supervise evaluations and interventions with clients and provide
frequent comments on student performance.

Attend the AFWC'’s on-site visit or telephone conference call in order to provide
constructive comments on the student’s performance.

When requested by the student, complete the PCA (Appendix C) or FWPE
(Appendix F), and formally meet with him/her to discuss and sign it.

When requested, meet with the student to review and sign the Student
Evaluation of Fieldwork form (Appendix N or O) with the student.

When requested, review and sign the student’s self-evaluation of progress in
meeting their Fieldwork Behavioral Objectives.

The FE is responsible only for completing the documentation that is requested by
the student or the AFWC.

The FE or supervisor may complete a self-assessment of his/her performance as
a fieldwork educator. (If the FE is interested in this self-assessment form, they
will be provided by the AFWC.)

Client Permission:

o Patient/client permission to involve the student in any manner of contact
with the client must be obtained prior to student contact.

o Before student involvement in the intervention, the FE or student should
inform the patient/client about the student’s role in the process again
asking permission for the student to be in this role.

o Introducing the student as a student must be done at the beginning of
every client contact.

Level Il Supervision:
o The FE should supervise directly, and then decrease to less direct
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supervision, based upon the student's needs and abilities, the
appropriateness of the setting, and the severity of the client’s condition.

o The FE should not delegate responsibilities that are outside the scope of
the student’s skills.

o It is the responsibility of the FE to determine the student’s readiness to
perform a given task in a safe and effective manner. This is accomplished
through open and ongoing communication with the student.

The FE should contact the AFWC if any problems arise during the fieldwork.
Occupational Therapy Office: (800) 797-4781 or (208) 282-4095
Academic Fieldwork Coordinator: Bryan Gee, OTD, M.S., OTR/L

Office Phone: (208) 282-3629;
E-mail: geebrya@isu.edu
Director of the OT Program: Dr. Aaron Eakman, PhD, OTR/L

Office Phone: (208) 282-3758
E-mail: eakmaaro@isu.edu
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Section VII

Evaluation of Student Performance

Use of the Level One Fieldwork Professional Competence Assessment or the
AOTA Fieldwork Performance Evaluation for the Occupational Therapy Student

The Level One Fieldwork Professional Competence Assessment (PCA) (Appendix C) is
the primary fieldwork evaluation instrument used by the ISU OT Program to determine
student performance in Level | fieldwork. The PCA addresses skills that form the basis
for professional behaviors expected of entry level occupational therapists. The
expectation for the development of the professional competencies addressed in this
assessment should be the same, regardless of the level of “hands-on” participation
offered to students, the skill of students in performing specific OT tasks, or the services
offered by the fieldwork site.

The AOTA Fieldwork Performance Evaluation for the Occupational Therapy Student
(FWPE) (Appendix F) is the primary fieldwork evaluation tool used by the AOTA and the
ISU OT Program to judge student performance in Level Il fieldwork. The FWPE
provides a uniform means of documenting the fieldwork experiences, the student’s
performance of the occupational therapy process, and professional behavior of the
occupational therapy student. The FWPE evaluates student skill performance in the
following sub-categories: fundamentals of practice, basic tenets of occupational therapy,
evaluation and screening, intervention, management of OT services, communication,
and professional behaviors. Please see Appendix J for an explanation of the tool and
scoring instructions.

The ISU OT Program reserves the right to supplement or replace the FWPE and/or
PCA with another assessment tool in order to reflect the diversity of opportunities
presented to students at different facilities, particularly those offered in emerging
practice arenas.

Fieldwork supervisors and FEs are encouraged to contact the ISU AFWC with

guestions, concerns, and issues regarding the use of the PCA, FWPE, or any other
assessment instrument.
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Appendix A

The American Occupational Therapy Association’s Revised Statement
on Fieldwork Education

The Purpose and Value of Occupational Therapy Fieldwork Education

The purpose of fieldwork education is to provide occupational therapy students and
occupational therapy assistant students with the opportunity to apply the knowledge learned in
the classroom to practice in the clinical setting. Fieldwork experiences are designed to enrich
the coursework through observation and participation in the occupational therapy process. This
serves to integrate academic knowledge with practical knowledge, as they focus on the
application of knowledge and skills. The goal of fieldwork education is to develop competent,
entry-level generalists. Fieldwork provides students with an in-depth experience in the provision
of occupational therapy services to clients, focusing on the application of purposeful and
meaningful occupation. Throughout the fieldwork experience, students are expected to increase
these skills at progressively higher levels of performance and responsibility. The academic
setting emphasizes the acquisition of knowledge as well as the cognitive and affective growth of
the student. The development of professional behavior begins in the classroom setting, with the
goal of demonstrating professionalism in the practice setting. The fieldwork site emphasizes
practicing and applying knowledge through supervised intervention and professional role
modeling with clients, their families, significant others, and other health care professionals. The
fieldwork experience is designed to promote best practice. Students are expected to
demonstrate the values and beliefs of our profession that guide ethical practice.

Occupational therapy education integrates philosophical and theoretical knowledge, values,
beliefs, ethics, and skills for broad application to practice, with the aim of improving the
participation and quality of life for individuals with and without impairments and limitations.
Fieldwork education prepares students to become competent, entry-level generalists who can
function and thrive in a rapidly changing and dynamic health and human service delivery
system.

Prepared by:
Donna M. Costa, MS, OTR/L - Academic Fieldwork Coordinator Representative to the

Commission on Education

Ann Burkhardt, MA, OTR/L, FAOTA, BCN - Fieldwork Educator Representative to the
Commission on Education for The Commission on Education

Charlotte Brasic Royeen, PhD, OTR/L, FAOTA — Chairperson

Adopted by the Representative Assembly 2003M41
Note: This document replaces the 1996 Purpose and Value of Occupational Therapy Fieldwork
Education (previously published and copyrighted in 1996 by the American Occupational

Therapy Association in the American Journal of Occupational Therapy, 50, 845).

http://www.aota.org/nonmembers/areal3/docs/fielded.pdf
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Appendix B

Idaho State University Occupational Therapy Curricular Themes and
Courses

Main Themes of the Occupational Therapy Curriculum Design

Several fundamental themes related to the mission and philosophy of the Idaho State University
Occupational Therapy program is imbedded throughout the curriculum. These key concepts
influence each of the three domains and application of the themes may be traced through
individual courses in the curriculum. The main themes are as follows:

Occupation

Occupation is seen as a central construct in the theory and practice of occupational therapy. As
such, students develop an appreciation for the complexity and centrality of occupation in the
daily lives of the persons they will serve. Models and theories of occupation are embedded
throughout the curricula as students explore the power and potential of occupation as a medium
for maximizing occupational performance, health and well-being.

Diversity

Throughout all occupational therapy courses, students gain an appreciation for the broad
diversity of culture, interests, roles, and abilities and opportunities prevalent in society and
Southeast Idaho.

Rural health

Idaho and the surrounding states have considerable rural, underserved practice areas.
Graduates of the program are likely to provide occupational therapy services in these rural
settings. In addition, it is highly conceivable that graduates may be the only occupational
therapy practitioner serving that area. With this in mind, students learn throughout the
curriculum about the resources they will need to function autonomously, independently, and
effectively, while still maintaining professional, ethical, and collaborative behaviors.

Interdisciplinary education and practice

Working closely with multiple health professionals instills in students a collaborative sense of
teamwork that ultimately serves to improve client care. Interdisciplinary education provides an
opportunity to appreciate the core values, philosophies, and treatment interventions unigue to
each discipline.

Reflective Practice

With growing emphasis on accountability and clinical competency, occupational therapy
practitioners must reflect on their professional behavior and clinical skills in order to identify their
strengths and weaknesses and create sound professional development plans. Throughout the
curriculum students are required to assess their professional behavior using a portfolio based
reflection tool. Once students identify areas of weakness, they develop goals and desired
outcomes for learning, and direct their learning through methods such as elective courses and
extracurricular activities, rather than being dependent on the instructor for knowledge. Students
learn to document their development in areas such as communication, problem-solving, time
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management, and critical thinking. Self-directed learning, in addition to the pedagogic content,
results in competent clinicians committed to reflective practice and lifelong learning.

Evidence-based Practice

The Occupational Therapy program at Idaho State University encourages our students to
embrace an evidence-based approach to the practice of occupational therapy. This approach to
evidence-based practice considers research evidence together with clinical knowledge and
reasoning to make judicious decisions about occupational therapy interventions. To foster
clinical decision making based on best evidence, five factors should be considered:

Expectation, Environment, Experience, Ethics and Evidence. [Pollock, N. and Rochon, S. (2002)
becoming and evidenced-based practitioner. In M. Law (ed.) Evidenced-Based Rehabilitation.
Thorofare, NJ; Slack]. An expectation acknowledges a client-centered model of practice,
thereby considering the wants and needs of clients. Further, theories and frames of reference
relevant to occupational therapy practice aid in establishing these expectations. The physical
and social environments are also considered as key factors in clinical practice which must be
addressed within the process of occupational therapy service delivery. The experience a
clinician gains over years of practice also asserts a significant influence on occupational therapy
practice. By acknowledging the clinical and lived experiences of a reflective practitioner, both
objective and more subjective criteria may be employed within clinical practice. Ethics will also
play a role within clinical decision making; involving not only professional ethics but also the
personal values the reflective practitioner. Finally, effective clinical practice will require that the
therapist search out and evaluate the evidence which is most relevant to a particular case;
evidence derived from either naturalistic or positivistic research perspectives are valued.

Fall Semester |

BIO 474/574 Human Anatomy
Human gross anatomy and histology emphasizing the skeletal, muscular,
integumentary, peripheral, nervous, cardiovascular, and pulmonary systems.

BIO 486/586 Human Systemic Physiology
Human physiology emphasizing the function and regulation of the muscular,
skeletal, circulatory, respiratory, urinary, reproductive, and immune systems.

PTOT 412/512 Professional Communications
Introduction to standard forms of professional communication within occupational
therapy and among health care professions in general. Medical terminology, uniform
terminology, occupational therapy records, patient and interdisciplinary
communication, and management of information systems are emphasized.

PTOT 413/513 Occupational Therapy Profession
A historical overview of the profession and examination of the frames of reference
used in occupational therapy. The status of the occupational therapy profession in
health care systems is surveyed. Professionalism, ethics, legal issues and roles of
the healthcare team are reviewed. Future projections on the direction of the
profession are discussed.

Spring Semester |
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PTOT 401/501 Clinical Kinesiology and Biomechanics
Analysis of normal and pathological human posture and movement. The application
of analysis to therapeutic interventions is emphasized.

PTOT 402/502 Clinical Neuroscience
Study of the structure and function of the human nervous system at cellular and
systemic levels. Specific application to clinical management of neurological
problems and pathology is included.

PTOT 421/521 Self-Exploration in Occupation
Occupational assessment of one’s self and awareness of personal occupational
performance, motivation, values, roles, tasks, and skills are emphasized. An
overview of educational principles is presented, leading to development of personal
educational and curricular plans. The development of educational outcomes will be
verified using the Goal Attainment Scale.

PTOT 422/522 Occupational Performance

Person/Occupation/Environment interactions are explored in relationship to theories
and frames of reference on man’s occupational nature. Dysfunction, adaptation, and
optimal performance are examined through multiple frames of reference. The use of
therapeutic media, environmental, and adaptive technologies to enhance
performance are studied.

PTOT 442/542 Occupational Performance Laboratory
A case-based lab designed to introduce evaluation of occupational performance and
treatment of occupational performance dysfunction. Frames of reference,
therapeutic media, environmental, and technological approaches are applied to
occupational issues. The analysis, grading and selection of purposeful activities in
work, self-care, and leisure occupations are introduced and practiced.

Summer Semester |

PTOT 514 Research Methodology
Application of research design principles in the biological, psychological and social
sciences. Research in occupational therapy is emphasized. This course serves to
prepare students for Professional Project (PTOT 516).

PTOT 531 Fieldwork I (Level 1 Fieldwork)
Fieldwork opportunities to observe the occupational performance of persons served
by local institutional or community-based, health, educational, and human service
organizations.

Fall Semester I

PTOT 616 Professional Project
An in-depth study of a problem pertinent to the practice of occupational therapy.
Includes preparation of a public presentation and a written paper in a format suitable
for publication. Completed over three semesters.
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PTOT 532 Fieldwork Il (Level | Fieldwork)
A fieldwork experience focusing on evaluation of occupational performance
dysfunction and treatment of persons served by local institutional or community-
based health, educational and human service organizations.

PTOT 525 Psychosocial Function in Occupation

The study of theory and frames of reference related to the evaluation and treatment
of persons with psychosocial disorders. Evaluation, treatment, and long-term
management of psychosocial factors that may cause disability will be studied.
Occupational problems related to psychosocial dysfunction are discussed. Specific
conditions, such as severe mental iliness, mental retardation, dementia, and
substance-related disorders, which may result in psychosocial dysfunction, are
reviewed. Cognitive and other factors related to psychosocial dysfunction are
addressed.

PTOT 545 Psychosocial Function in Occupation Laboratory
Laboratory exercises designed to apply occupational theories and frames of
reference to the evaluation and treatment of persons with psychosocial dysfunction
or disability.

PTOT 524 Physical Function in Occupation
The study of theory and frames of reference related to the evaluation and treatment
of persons with physical disabilities. Evaluation, treatment, and long-term
management of physical factors that may cause disability will be studied.
Occupational problems related to physical dysfunction are discussed. Specific
conditions, such as burns, hand injuries, arthritis, orthopedic injuries, cumulative
trauma disorders, and amputations, which may result in physical dysfunction, are
reviewed. Psychosocial and other factors related to physical dysfunction are
addressed.

PTOT 544 Physical Function in Occupation Laboratory
Laboratory exercises designed to apply occupational theories and frames of
reference to the evaluation and treatment of persons with physical dysfunction or
disability.

Spring Semester Il

PTOT 515 Service Delivery of Occupational Therapy
The study of management, leadership, and systems theory and application of these
concepts to the delivery of occupational therapy services. Development,
implementation and outcome evaluation of community-based service delivery
systems will be emphasized.

PTOT 616 Professional Project
Continuation of project started in Fall Semester Il (see PTOT 516 above).
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PTOT 518 Practicum

Practical occupational therapy experience in the on-campus Physical and Occupational
Therapy Clinic, under the direction and supervision of the clinic supervisor and other
faculty members. Emphasis placed on interdisciplinary teamwork with physical therapy
students, documentation, evaluation, fieldwork reasoning, and treatment planning.

PTOT 523 Therapeutic Use of Self in Occupation
Historical and philosophical perspectives of the therapeutic relationship will be
surveyed. Development and implementation of therapeutic relationships in
occupational therapy will be emphasized. Lectures and group activities will assist the
student to understand the dynamics of client-centered therapy, functional groups,
and therapeutic communities in facilitating occupational performance.

PTOT 526 Neurological Function in Occupation
The study of theory and frames of reference related to the evaluation and treatment
of persons with neurological disorders or injury. Evaluation, treatment, and long-term
management of neurological factors that may cause disability are studied.
Occupational problems related to neurological dysfunction are discussed. Specific
conditions, such as spinal cord injury, head injury, cerebral palsy, cerebral vascular
accidents, and Parkinson’s disease that may result in neurological dysfunction are
reviewed. Physical, cognitive, and other factors related to neurological dysfunction
are addressed.

PTOT 546 Neurological Function in Occupation Laboratory
Laboratory exercises designed to apply occupational theories and frames of
reference to the evaluation and treatment of persons with neurological dysfunction or
disability.

Summer Semester Il

PTOT 533 Fieldwork Il (Level Il Fieldwork)
An in-depth fieldwork management practicum with clients having physical,
psychosocial, neurological, and/or multi-system impairments/disabilities in a facility-
based setting such as a hospital or rehabilitation center.

Fall Semester Il
PTOT 616 Professional Project
Continuation of project started in Fall Semester Il (see PTOT 516 above).

PTOT 528 Occupation in Childhood and Adolescence
Normal and abnormal development of occupational performance in childhood and
adolescence is discussed. Issues related to childhood illness and disability,
development, families and caregivers, and occupational environments are
addressed. Evaluation, treatment, and program planning strategies for management
of occupational performance issues across childhood and adolescence are
reviewed.

PTOT 548 Occupation and Childhood and Adolescence Laboratory
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Laboratory exercises practicum experiences designed to apply occupational theories
and frames of reference to the management of conditions of childhood and
adolescence are the foundation of this lab class.

PTOT 519 Practicum
Practical occupational therapy experience in the on-campus Physical and
Occupational Therapy Clinic, under the direction and supervision of the clinic
supervisor and other faculty members. Emphasis placed on interdisciplinary
teamwork with physical therapy students, documentation, evaluation, fieldwork
reasoning, and treatment planning.

PTOT 527 Occupation and Environmental Management
Service delivery in healthcare, educational, and community-based environments are
examined using a systems approach, with an emphasis on understanding rural
health models. Community needs assessment, program development,
implementation, and evaluation, professional collaboration and management of
delivery systems are discussed. The role of the occupational therapist as a
consultant and environmental manager and management of occupational
performance deficits through use of universal and environmental design principles is
emphasized.

PTOT 547 Occupation and Environmental Laboratory
Laboratory exercises designed to apply occupational theories and frames of
reference to the evaluation, selection and use of assistive technologies, adaptive
equipment, environmental modifications, and community-based program
development. Concepts of universal design are applied to case-based problems.

Spring Semester lll

PTOT 534 Fieldwork IV (Level Il Fieldwork)
An in-depth fieldwork management practicum with clients having physical,
psychosocial, neurological, educational or health impairments/disabilities in a facility
or community-based setting.

PTOT 616 Professional Project
Completion of project started in Fall Semester Il (see PTOT 516 above).

PTOT 648 Seminar (may be concurrent with fieldwork)

Critical analysis and study of a specific area of occupational therapy, patient
management, administration, or research.
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Appendix C

Level One Fieldwork Professional Competency Assessment

Level One Fieldwork
Professional Competency Assessment

Student Name: Affiliation Site:
Affiliation Dates: Class (circle one): PTOT 531 PTOT 532
Affiliation Supervisor (FE):

Level One occupational therapy students at Idaho State University are expected to demonstrate emerging
competency in skills exhibited by professional occupational therapists. These competencies are generic in that
they do not relate directly to specific assessment or intervention skills employed by occupational therapists.
Rather, they are skills that form the basis for professional behaviors expected of entry level occupational
therapists upon graduation from the ISU OT Program. The expectation for the development of the professional
competencies addressed in this assessment should be the same, regardless of the level of “hands-on”
participation offered students, the skill of students in performing specific OT tasks, and the services offered by
the affiliation site. The competencies are categorized in the following areas:

Professional communication skills ~ Attitude

Effective use of time and resources  Problem solving

Personal responsibility Critical thinking

Using the Professional Competency Assessment

It is the responsibility of the ISU OT student to present this document to the supervising professional at the
beginning of the affiliation. The assessment is meant to be completed by the supervising professional(s) at
the end of the affiliation. However, it is highly recommended that the student request the supervisor on an
ongoing basis to informally discuss specific skills and behaviors that are not being exhibited or need
improvement, and to formally discuss them at the midpoint of the affiliation. The supervising professional
should use a pen at the end of the affiliation to circle the appropriate level of competence for each of the
skills, taking care to mark each skill. Please note that N/A marks receive 5 points (this insures that students are
not penalized for skills that are unobserved during the affiliation).

For behaviors marked as No or Needs Improvement/Inconsistent, the supervisor should provide in writing an
example of the behavior. Basic recommendations for how the student can improve are welcomed, but not
required. Once the assessment is completed, the supervisor must meet with the student to discuss and sign
the assessment.

Behaviors in each of the competency areas are scored according to the following criteria:

5: The behavior is consistently displayed (90% of the time or more).

4: Consistency in showing the behavior is developing well. The behavior is displayed 75-90% of the time.
3: The behavior is developing but is applied inconsistently (50-75% of the time).

2: The importance of the behavior is recognized, but not commonly demonstrated (25-50% of the) time.
1: The importance of the behavior is not recognized or demonstrated (25% of the time or less).

N/A: Not applicable to this affiliation.



Professional Communication Skills (communicating effectively with
other
professionals and clients verbally, nonverbally, and in writing)

Does the student:

Use an active listening style
Use a nonverbal style that is appropriate to the situation

Use language that is appropriate to the educational/learning level
of the audience

> Write legibly and demonstrate good grammar, spelling,
punctuation, etc.

> Speak and write confidently, clearly, and assertively

Comments

Category Total:

N/A
N/A

N/A

N/A

N/A

Effective Use of Time and Resources (obtaining maximum benefit from
a minimum investment of time and resources)

> Show sensitivity to others’ time frames and constraints

> Meet deadlines, or if unable to meet them, inform others in a
timely fashion

Pool resources with co-workers
Establish priorities effectively

> Take advantage of non-client contact time to learn and improve
skills and knowledge

Comments

Category Total:

N/A

N/A

N/A
N/A

N/A
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Personal Responsibility (fulfilling commitments and assuming
accountability for actions and outcomes)

Does the student:

> Verbalize awareness of strengths and weaknesses 5 4 3 2 N/A
> Demonstrate initiative and take on additional responsibilities 5 4 3 2 N/A
> Display dependable and punctual behavior 5 4 3 2 N/A
> Follow safety precautions and defined organizational procedures 5 4 3 2 N/A
> Assume responsibility for own actions and outcomes 5 4 3 2 N/A
Comments
Category Total:

Attitude (acting and communicating in ways that are positively oriented)

> Foster positive communication with others 5 4 3 2 N/A
> Accept changes in roles and responsibilities 5 4 3 2 N/A
> Manage stress positively and constructively 5 4 3 2 N/A
> Contribute to client, team and organizational goals 5 4 3 2 N/A
> Behave proactively and anticipate the needs of others 5 4 3 2 N/A

Comments

Category Total:
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Problem Solving (recognizing and defining problems, analyzing data,
developing and implementing solutions, and evaluating outcomes)

>

Does the student:

Allow clients to identify their own problems and potential
solutions

Recognize and identify problems through appropriate
guestioning, active listening, and observation

Identify factors that contribute to problems

Prioritize the impact of problems and probable factors that
contribute to the problems

Discuss possible steps to problem resolution

Comments

Category Total:

N/A

N/A

N/A

N/A

N/A

Critical Thinking (using logic, recognizing facts and assumptions,
distinguishing the relevant from the irrelevant)

> Identify and discuss theories and models that are utilized in
client services
Recognize the differences in subjective and objective facts/data
Discuss occupational perspectives in analyzing problems and
possible solutions
Recognize personal biases in own thinking processes
Demonstrate awareness of ethical issues that affect client
services

Comments

Category Total:

N/A

N/A

N/A

N/A
N/A
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Total Score:

Number of people contributing to this evaluation:

Additional Comments:

My Fieldwork Educator/Supervisor has discussed this evaluation with me.

Student Signature Date

FE/Supervisor Signature Date

This evaluation instrument is based on the Abilities-Based Assessment developed by the Occupational Therapy Program at the
University of Wisconsin-Madison and the Competence Document of Professional Behaviors developed by the Program in
Occupational Therapy at the Washington University School of Medicine.
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Appendix D

Generic Abilities



Generic Beginning Level Behavioral Criteria Developing Level Behavioral Criteria Entry Level Behavioral Criteria
Abilities
1. Identifies problems; formulates Prioritizes information needs; analyzes and Applies new information and re-evaluates
Commitment to appropriate questions; identifies and subdivides large questions into components; performance; accepts that there may be more
Learning locates appropriate resources; seeks out professional literature; sets than one answer to a problem; recognizes the
demonstrates a positive attitude personal and professional goals; identifies need to and is able to verify solutions to
(motivation) toward learning; offers own own learning needs based on previous problems; reads articles critically and
thoughts and ideas; identifies need for experiences; plans and presents an in- understands the limits of application to
further information service, or research or case studies; professional practice; researches and studies
welcomes and/or seeks new learning areas where knowledge base is lacking
opportunities
2. Maintains professional demeanor in all Recognizes impact of non-verbal Listens to patient but reflects back to original
Interpersonal clinical interactions; demonstrates interest | communication and modifies accordingly; concern; works effectively with challenging
Skills in patients as individuals; respects assumes responsibility for own actions; patients; responds effectively to unexpected
cultural and personal differences of motivates others to achieve; establishes trust; | experiences; talks about difficult issues with
others; is non-judgmental about patients’ seeks to gain knowledge and input from sensitivity and objectivity; delegates to others
lifestyles; communicates with others in a others; respects role of support staff as needed; approaches others to discuss
respectful, confident manner; respects differences in opinion; accommodates
personal space of patients and others, differences in learning styles
maintains confidentiality in all clinical
interactions; demonstrates acceptance of
limited knowledge and experience
3 Demonstrates understanding of basic Utilizes non-verbal communication to Modifies communication (verbal and written)

Communication
Skills

English (verbal and written), uses correct
grammar, accurate spelling and
expression; writes legibly; recognizes
impact of non-verbal communication;
listens actively; maintains eye contact

augment verbal message, restates, reflects
and clarifies message, collects necessary
information from the patient interview

to meet needs of different audiences;
presents verbal or written messages with
logical organization and sequencing;
maintains open and constructive
communication; utilizes communication
technology effectively; dictates clearly and
concisely

4.

Effective Use
of Time

and Resources

Focuses on tasks at hand without
dwelling on past mistakes; recognizes
own resource limitations; uses existing
resources effectively; uses unscheduled
time efficiently; completes assignments in
timely fashion

Sets up own schedule; coordinates schedule
with others; demonstrates flexibility; plans
ahead

Sets priorities and reorganizes when needed;
considers patient’s goals in context of patient,
clinic and third party resources; has ability to
say s—%s; performs multiple tasks
simultaneously and delegates when
appropriate; uses scheduled time with each
patient efficiently




Generic Beginning Level Behavioral Criteria Developing Level Behavioral Criteria Entry Level Behavioral Criteria
Abilities
5. Demonstrates active listening skills; Assesses own performance accurately; Seeks feedback from clients; modifies
Use of actively seeks feedback and help; utilizes feedback when establishing pre- feedback given to clients according to their
Constructive demonstrates a positive attitude toward professional goals; provides constructive and | learning styles; reconciles differences with
Feedback feedback; critiques own performance; timely feedback when establishing pre- sensitivity; considers multiple approaches
maintains two-way information professional goals; develops plan of action in | when responding to feedback
response to feedback
6. Recognizes problems; states problems Prioritizes problems; identifies contributors to | Implements solutions; reassesses solutions;
Problem- clearly; describes known solutions to problem; considers consequences of possible | evaluates outcomes; updates solutions to
Solving problem; identifies resources needed to solutions; consults with others to clarify problems based on current research; accepts
develop solutions; begins to examine problem responsibility for implementing of solutions
multiple solutions to problems
7 Abides by APTA Code of Ethics; Identifies positive professional role models; Demonstrates accountability for professional

Professionalism

demonstrates awareness of state
licensure regulations; abides by facility
policies and procedures; projects
professional image; attends professional
meetings; demonstrates honesty,
compassion, courage and continuous
regard for all

discusses societal expectations of the
profession; acts on moral commitment;
involves other health care professionals in
decision-making; seeks informed consent
from patients

decisions; treats patients within scope of
expertise; discusses role of physical therapy
in health care; keeps patient as priority

8.
Responsibility

Demonstrates dependability;
demonstrates punctuality; follows through
on commitments; recognizes own limits

Accepts responsibility for actions and
outcomes; provides safe and secure
environment for patients; offers and accepts
help; completes projects without prompting

Directs patients to other health care
professionals when needed; delegates as
needed; encourages patient accountability

9. Raises relevant questions; considers all Feels challenged to examine ideas; Exhibits openness to contradictory ideas;

Critical available information; states the results of | understands scientific method; formulates assess issues raised by contradictory ideas;

Thinking scientific literature; recognizes holes” in new ideas; seeks alternative ideas; justifies solutions selected; determines
knowledge base; articulates ideas formulates alternative hypotheses; critiques effectiveness of applied solutions

hypotheses and ideas

10. Recognizes own stressors or problems; Maintains balance between professional and Prioritizes multiple commitments; responds

Stress recognizes distress or problems in others; | personal life; demonstrates effective calmly to urgent situations; tolerates

Management seeks assistance as needed; maintains responses in all situations; accepts inconsistencies in health care environment

professional demeanor in all situations

constructive feedback; establishes outlets to
cope with stressors
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Appendix E
Sample Level Il Fieldwork Objectives

Note: Itis up to the student and the FE, based upon site specifics, to determine the following for each
objective:
a) the behavior to be measured
b) activities to address the objective
¢) a method for measuring completion of the objective

Sample Measurable Student Objectives

1. By the end of week one, I (student) will be familiar with the facility and procedures of the
organization to increase safety and awareness as evidenced by my attendance at an orientation
seminar.

2. By the end of the first month, I will be familiar with the staff and the dynamics of the organization in
order to increase my awareness of how an OT dept. works as a team to ensure the best quality of
care for their clients as evidenced by my behavior and conversations with the OT supervisor.

3. By midterm, | will independently perform in a safe and effective manner three treatment techniques
in the outpatient clinic as judged by my FE.

4. By the end of two months, | will identify one ethical dilemma | withessed in the clinic, journal about
how | would have handled the situation, and discuss this issue with my FE.

Sample Topics/Activities for Objectives other than the FWPE

Orientation to Level Il Fieldwork site:
= The student will have a clear, concise, and objective fieldwork educational plan with a goal of
developing competency as an entry-level generalist occupational therapy practitioner.
» The student will identify the site’s organizational policies and procedures.
» The student will perform within the guidelines, standards of care, and organizational structure of
the fieldwork setting, including the following:
o Demonstrate respect for organizational lines of authority.
o Obey department safety, operations and maintenance guidelines.
o Follow department scheduling and reimbursement procedures.
o Operate within the role(s) and function(s) of an occupational therapist in the fieldwork
site.
o Define the role of other professionals (including COTAs) and work as a team member in
conjunction with other professionals.

» |Implementation of the Occupational Therapy Process:
= The student will maintain and organize treatment areas, equipment, and supply inventories.
= The student will effectively conduct an occupational profile of the client according to the
guidelines and standards of the facility and needs of the individuals being treated.
= The student will collect and analyze pertinent data in planning effective treatments, including the
following:
o The client’s needs and desires regarding treatment and outcomes by proficiently
interviewing the client.
o Psychological, physical, social and environmental factors influencing the client’s
performance.



o Pertinent data from the medical record, family members, and other service providers.
o The client’s occupational performance in the context of their:

- age - physical status
- developmental status - emotional status
- socio-cultural environment - disability status

o Selection of the most effective therapeutic activity based upon available evidence,
modality and environment to meet the goals and objectives of the treatment plan.
o Implementation of effective treatment in collaboration with the client, family and other
professionals.
The student will adhere to safety standards at all times.
The student will re-evaluate the efficacy of treatment and modify treatment goals, interventions,
and environments as necessary.
The student, in consultation with the client, family and service delivery team, will prepare and
coordinate the termination of occupational therapy or transition of services to other providers in
the community.
The student will determine the outcome of the intervention in a measurable fashion.

Communication and Interaction Skills:

The student will maintain client confidentiality throughout the evaluation and treatment process.
The student will demonstrate effective interpersonal communication skills (especially those that
show respect for ethnic or cultural diversity) with the client, family, and other service providers.
The student will use productive educational strategies when instructing the client, family and
other service providers.

The student will prepare effective records, written reports and documents according to facility
regulations and professional standards.

Professional Practice:

The student will demonstrate professional behavior in all aspects of personal appearance, work
responsibilities, interaction with professionals and support personnel, and client care in
accordance with the following:

o The facility’s mission, policies and standards.

o Supervisory and departmental standards, policies and expectations.

o The Standards of Practice for Occupational Therapy (AOTA, 1994).

o The Occupational Therapy Code of Ethics (AOTA, 1994).
The student will demonstrate clear professional judgment and assume responsibility for his/her
actions.
The student will anticipate and plan for changes in service delivery reflecting changes in
legislation, reimbursement and economics that may affect the client, facility, and profession.
The student will demonstrate clinical reasoning by providing rationale for decisions made in the
occupational therapy process.
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Appendix F

Fieldwork Performance Evaluation for the Occupational Therapy Student
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Appendix G

Student Personal Data Sheet for Fieldwork Experience

PERSONAL DATA SHEET

This form is completed by the student a
fieldwork educator prior to the start of the fieldwork experience.



PERSONAL DATA SHEET
FOR STUDENT FIELDWORK EXPERIENCE

PERSONAL INFORMATION

Name

Permanent Home Address

Phone number and dates that you will be available at that number

Phone Number

Name, address, and phone number of person to be notified in case of accident or illness:

Dates

EDUCATION INFORMATION

1.

Expected degree (circle one)

OTA:
Associate Baccalaureate

OoT:
Baccalaureate Masters

Anticipated year of graduation

Masters

Doctorate

Doctorate

Certificate

Prior degrees obtained

Foreign languages read

spoken

Do you hold a current CPR certification card? Yes No

Date of expiration

HEALTH INFORMATION

1.

2.

Avre you currently covered under any health insurance? Yes

If yes, name of company

Certificate

No

Group #

Date of last Tine Test or chest x-ray:
(If positive for TB, tine test is not given)

Subscriber #

PREVIOUS WORK/VOLUNTEER EXPERIENCE
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PERSONAL PROFILE

1. Strengths:

2. Avreas of growth:

3. Special skills or interests:

4. Describe your preferred learning style:

5. Describe your preferred style of supervision:

6. Will you need housing during your affiliation? Yes No

7. Will you have your own transportation during your affiliation? Yes No

8. (Optional) Do you require any reasonable accommodations (as defined by ADA) to complete your
fieldwork? Yes No . If yes, were there any reasonable accommodations that you

successfully used in your academic coursework that you would like to continue during fieldwork? If so,
list them. To promote your successful accommodation, it should be discussed and documented before each
fieldwork experience.

FIELDWORK EXPERIENCE SCHEDULE

TYPE OF LENGTH OF FW
CENTER FW SETTING EXPERIENCE

Level I Exp.

Level 11 Exp.

ADDITIONAL COMMENTS

AOTA Commission on Education (COE) and Fieldwork Issues Committee (FWIC)
Amended and Approved by FWIC 11/99 and COE 12/99
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Appendix H

Idaho State University
Department of Physical and Occupational Therapy
Practicum, Clinical Fieldwork and Fieldwork Orientation

Health Insurance Portability and Accountability Act of 1996
HIPPA/Privacy Rule

Introduction:

Students in the professional programs of physical and occupational therapy will be required to
complete varied clinical rotations within the three-year program of study. The diversity of
practicum, clinical and fieldwork experiences during the program are conducted on and off
campus in facilities and clinics providing health care for patients and clients. All students are
required to become familiar with the policies and expectations of the “Privacy Rule” as a
component of the Health Insurance Portability and Accountability Act as it relates to the specific
facility in which they complete clinical experiences. In general, this act mandates the
establishment of standards for the privacy of individually identifiable health information as it
moves across hospitals, health practitioners’ offices, insurers, third party payers, etc. The
Privacy Rule under the HIPAA mandate becomes effective in April of 2003. In essence the “rule
establishes standards to protect individuals’ medical records and other personal health
information through the following mechanisms.

1. It gives patients more control over their health information

2. It establishes boundaries on the use and release of health records

3. It establishes appropriate safeguards that health care providers and other must achieve
to protect the privacy of health information

4. It holds violators accountable, with civil and criminal penalties that can be imposed if
they violate patients privacy rights

5. It strikes a balance when public responsibility requires disclosure of some forms of data
to protect public health

6. It enables patients to find out how their information may be used and what disclosures of
their information have been made

7. It generally limits release of information to the minimum reasonably needed for the
purpose of disclosure.

8. It gives patients the right to examine and obtain a copy of their own health records and
request corrections.

Given the age of electronic transmission of information and the volumes of information which
can be stored this law provides clear standards for all parties regarding the protection, storage,
and sharing of health information.

Covered Entities:

There are several entities which fall under the HIPAA regulation and must comply with the
standard. The following are considered to be the primary groups dealing with PHI.



A. A health care provider who transmits health information in electronic form in connection
with certain financial and administrative transactions. In essence, any hospital, clinic, or
private practice, university clinic, student health care center and pharmacies would
probably fall under this designation.

B. A health care plan. This would be any type of health care insurance plan dealing in
electronic transactions.

C. A health care clearinghouse.

D. Other entities would include agencies, universities or clinic conducting biomedical,
psychological or epidemiological research.

E. There are also “hybrid” entities which may be a combination of the above.

It is important to realize that no matter what the entity the rule applies to the Health Care
Component (HCC) of the entity. For example, if there is a PT/OT clinic operating at a university,
the rule applies only to that clinic and not necessarily to the human resources division which
handles personnel information.

Responsibilities for Compliance with HIPAA and Privacy Rule

Since the practicum and fieldwork sites used by the department are diverse and numerous it is
the student’s responsibility to understand how the particular entity complies with the Privacy
Rule Standard. Some institutions may have the following types of practices or people to ensure
compliance with the law.

A designated privacy officer to orchestrate privacy policy and procedure
Safeguards/fire walls may be established to insure the confidentiality of PHI

Clear notice of Privacy Policies in the clinic/hospital

Developed policies and procedures for the protection of PHI

Established training for personnel directly and indirectly involved with the management
of PHI.

moow>»

Student check list:

= | have attended the general seminar on HIPAA rules and understand the major components
of this legislation and the ramifications of it to my clinical training experiences.

= | will discuss the HIPAA policies and procedures with the designated person at my clinical,
practicum or fieldwork sites.

= | agree to be in compliance with the established HIPAA policies and procedures during my
clinical experiences.

Signed Date

Clinical Supervisor Date
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Appendix |

Idaho State University
Department of Physical and Occupational Therapy

Infection Control and Bloodborne Pathogens Training

This document certifies that I, , have
been provided written information on standard precautions, hand washing, Hepatitis A,
B, and C, Tuberculosis and HIV/AIDS.

| have been made aware of the signs and symptoms of these conditions, the method of
transmission, means of prevention, and risks as a future health care worker.

| was provided the opportunity to ask questions and was informed about the Center for
Disease Control website as a resource from which to obtain additional information.

Student Signature Date

Witness Date
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Appendix J

Examples for the Calendar of Experiences Form

1. List the possible learning experiences available at the fieldwork site.
Examples:
= observe surgeries - possibly a knee or hip replacement
= observe a psychiatric intake assessment
= assist an occupational therapist using a specific treatment approach
» participate in patient rounds
= follow social worker on a pre-discharge home visit

2. List tentative dates and times for beneficial experiences on a calendar.
Examples:
= schedule FE/student meeting times,
» in-service, case report or other major assignment due date
= due dates for assignments such as reviewing/researching the literature on
a pertinent topic
» times to observe treatment with other disciplines

3. Document the activities or experiences you completed.
Examples:
= how many evaluations or treatments the student performed that day
= what assessments the student administered
= gpecific intervention techniques the student utilized
= groups and names of group
= how many clients/patients the student saw and their diagnoses

4. Keep track of the number of clients seen in each diagnostic category.
Example 1.

=  Write down the clients’ first names on a daily basis

= Make a master list of diagnoses assigning each their own code

= Write the code next to each name and tally for that day
Example 2.

= Make a master list of diagnoses assigning each their own code

=  Write the list of codes on each day

=  Write the number of clients seen that day for each code and tally for the

day



Appendix K

Guidelines for using the Fieldwork Performance Evaluation for the
Occupational Therapy Student (FWPE)

e The FWPE incorporates concepts from the Practice Framework (which reflects the
occupational therapy process), Standards for an Accredited Educational Program, and the
Standards of Practice.

e The FWPE is designed to measure entry-level generalist competence (student ready to go
practice), not levels above. This evaluation provides feedback so students know in what areas
they need to improve.

e The Academic Fieldwork Coordinator (AFWC) will provide one FWPE for the student and one
for the Fieldwork Educator (FE) or site supervisor for each to fill out both at midterm and for the
final evaluation. Midterm evaluations are to be recorded on the same form as the final.

¢ |tems on the evaluation reflect activities that are of differing levels of difficulty; some are
easy, some are hard to perform at the entry level. Therefore no student should receive all 4s or
5s.

Scoring:

+ Allitems MUST be scored; there are NO ‘not applicable’ items.

» Allitems in the Fundamentals of Practice section must receive a score of at least a ‘3’
at the final evaluation in order to pass the fieldwork.

» Ascore of ‘3’ is considered a good score and is the expected score.

* The rating scale does NOT equate to the university’s “grading system”.

* The student is not expected to score the same at midterm as at the final as performance
develops over time.

Additional Student Objectives:

» The fieldwork educator/supervisor must have a description of what entry level competence
looks like at their particular site.

* Five to ten additional site-specific objectives will be written by the student in accordance
with this description and the student’s preferences for learning opportunities.

* These objectives need to reflect and clearly describe the expectations for student
performance in order to achieve entry-level competency at this site.

+  Use RUMBA
R = Is the objective relevant to the practice setting, and is it an essential entry-level skill for

the practice setting?
U = Is the objective understandable to the student?
M = Is the objective measurable? Can the performance be measured?
B = Is the objective behavioral? Can the objective be seen?
A = Is the objective achievable within the desired time frame?

Note: COPYING BLANK FORMS WITHOUT AOTA’S PERMISSION IS AGAINST COPYRIGHT
LAWS. However, the student and/or FE can copy forms on which the student’s scores are
recorded. The AFWC needs the original form for grading purposes; the student may have a copy.

References: EDSIS Fieldwork Forum, AOTA Conference June 6, 2003

In-service-in-a-Box from AOTA’s web site



Appendix L

Student Fieldwork Self-Assessment Instrument — Level |
Student Name;

Facility Name:

Type of Facility:

Affiliation Dates:

Class (circle one): PTOT 531 PTOT 532

Purpose: Consistent with the philosophy of the Occupational Therapy Program at ISU,
this instrument is designed to encourage students to explore their own occupational
abilities and the value of establishing a therapeutic relationship during fieldwork
experiences. The responses will also assist the Academic Fieldwork Coordinator
(AFWC) in evaluating the efficacy of the clinical education experiences at this site and in
planning improvements in learning experiences for future students who may affiliate at
this site. Finally, this assessment will help the AFWC to suggest modifications in the
academic curriculum that will enhance student preparation for Level | Fieldwork.

Directions: Please respond to all of the following questions and statements in sufficient
detail to allow the AFWC to clearly picture the fieldwork experience.

1. Describe your competencies in communication with clients at this affiliation site. How
was your communication client-centered?

2. Describe your competencies in communication with staff at this affiliation site.



. What were the main skills and knowledge that you gained during this affiliation?

If you were to return to this site, what further knowledge or skills would you want to
obtain?

. What did you learn about your ability to use time and resources effectively?

. What internal resources (e.g., knowledge, motivation, etc.) do you wish you had that
were lacking?

. What external resources do you wish you had that were lacking?
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8. How did you perform in meeting your personal responsibilities? Describe both
strengths and weaknesses.

9. What responsibilities did you like best?

10.What responsibilities did you like least?

11.Describe attitude changes that you experienced because of this affiliation.

12.Give an example of how you solved a problem during the affiliation.

13.Describe how ethics played a role in your actions and thought processes during this
affiliation.
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14.Define aspects from your academic coursework that you applied during this
affiliation.

15.What occupational therapy theory or model would best fit in this environment? Why?

16.What could have been added to the ISU OT academic curriculum in order to better
prepare you for this affiliation?

17.Were your behavioral objectives met during this affiliation? Yes No
(Please write a summary on a separate sheet as to how they were met or why
they weren't.)

18. What did you learn about your own occupational nature through participation in this
affiliation?
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Appendix M

Student Fieldwork Self-Assessment Instrument — Level Il

Student Name:

Facility Name:

Type of Facility:

Affiliation Dates:

Class (circle one): PTOT 533 PTOT 534

Purpose: Consistent with the philosophy of the Occupational Therapy Program at ISU,
this instrument is designed to encourage students to explore their own occupational
abilities and the value of establishing a therapeutic relationship during the course of an
intensive fieldwork experience. The responses will also assist the Academic Fieldwork
Coordinator (AFWC) in evaluating the efficacy of the clinical education experiences and
in planning improvements for learning experiences for future students who may affiliate
at this site. Finally, this assessment will help the AFWC to suggest modifications in the
academic curriculum that will enhance student preparation for Level Il Fieldwork.

Directions: Please respond to all of the following questions and statements in sufficient
detail to allow the AFWC to clearly picture the fieldwork experience.

1. Describe your competencies in communication and interpersonal skills with clients at
this affiliation site. How was your communication client-centered?

2. Describe your competencies in communication and interpersonal skills with staff at
this affiliation site.
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3. What were the main skills and knowledge that you gained during this affiliation?

4. If you were to work at this site, what further knowledge or skills would you want to
obtain?

5. What did you learn about your ability to use time and resources effectively?

6. What internal resources (e.g., knowledge, motivation, etc.) do you wish you had that
were lacking?

7. What external resources do you wish you had that were lacking?
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8. How did you perform in meeting your personal responsibilities? Describe both
strengths and weaknesses.

9. What responsibilities did you like best?

10.What responsibilities did you like least?

11.Describe attitude changes that you experienced because of this affiliation.

12.Give an example of how you used evidence-based decision making in your clinical
reasoning during this affiliation.

62



13.Describe how ethics played a role in your actions and thought processes during this
affiliation.

14.What classes were most helpful in preparation for this affiliation?

15. Define aspects from your academic coursework that you applied during this

affiliation.

16.What occupational therapy theories or models best fit in this environment? Why?
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17.How could the ISU OT academic curriculum better prepare you for this affiliation?

18.Were your behavioral objectives met during this affiliation? Yes No
(Please write a summary on a separate sheet as to how they were met or why they weren't.)

19. What did you learn about your own occupational nature and your therapeutic use of
self during this affiliation?
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Appendix N
Student Evaluation of Fieldwork — Level |

Student name:

Facility name:

Type of Facility:

Affiliation dates:

Class (circle one): PTOT 531 PTOT 532

Purpose: To provide important feedback for your fieldwork supervisor, the ISU OT Program faculty, and other
students at ISU.

Directions: Please complete this Student Evaluation of Fieldwork (SEF) in ink before your final meeting with
your fieldwork supervisor. Discuss the SEF with your supervisor after you have signed the Level One
Fieldwork Competency Assessment.

1. Orientation

Please comment on the following, and rate according to the following scale

1 2 3 4 5
inadequate partially adequate adequate more than adequate excellent

Did you receive adequate orientation in the following areas:

Staff introductions

Physical facilities
Organizational structure
Policies and procedures
Safety and emergency procedures
Supervisory procedures
Requirements/Assignments

Was a formal orientation provided? Yes No

Comments:



2. Supervision

Please comment on the following, and rate according to the following scale
1 2 3 4 5
inadequate partially adequate adequate more than adequate excellent
Reflect on your supervisor’s ability to do the following:

Allow participation in responsible activities
Be responsive to your learning needs

______Manage conflict effectively
Be supportive and encouraging
Provide constructive feedback for your professional growth
Be objective and fair in dealings with you
Provide opportunity for student feedback
Present clear explanations and expectations

_____Adjust workload to reflect student growth

__ Actively listen

Comments:

3. Fieldwork experiences

Using the following scale, please reflect on the opportunities that may have been afforded you at this
affiliation site
1 2 3 4
rarely occasionally frequently consistently

During this affiliation I:
Experienced an interdisciplinary approach to service provision
Observed staff's modeling of appropriate interpersonal relationships with clients
Observed client centered services
Was informed of additional educational activities held at the site
(e.g. in-service opportunities)
Participated in additional educational activities

__Was provided the opportunity to interact with related healthcare and other professionals
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Please provide a list of professionals with whom you interacted:

Comments:

4. Characteristics of the Affiliation Site
Did the setting provide adequate opportunity to interact with clients? (Please describe.)

Was the variety of activities and/or clients available to you enough to have an enriched experience?
(Please describe.)

In what way was the site organized for effective student learning?

How was the site conducive in helping you meet your learning objectives?
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What were the most positive aspects of this affiliation site?

What changes would you suggest to improve the learning experiences available at this site?

Student’s Signature Date

Supervisor’s Signature Date
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Appendix O

Student Evaluation of Fieldwork Experience (Level Il)

Purpose: This form is important feedback for your fieldwork educator, your faculty, and other students
at your school.

Directions: Complete this Student Evaluation of Fieldwork Experience (SEFWE) form in ink prior to
your final meeting with your fieldwork supervisor. Your supervisor, too, will have completed your
student performance evaluation for review at this meeting. Share the completed SEFWE with your
supervisor, and the form should be co-signed. One copy remains with the fieldwork site and one copy is
returned to your educational program.

Part1: IDENTIFYING INFORMATION

Academic Program

Agency Name

Agency Address

Placement Dates: from to

Order of Placement: 1 2 3 4 out of 1 2 3 4

Type of Fieldwork:

Specialty/Practice Area

Living Accommodations: (include type, cost, location, condition)



PartIl: STRUCTURE OF FIELDWORK EDUCATION PROGRAM

A. Student Orientation

1. Was a formal orientation provided? Yes

2. If yes, indicate your view of the orientation by checking "satisfactory" (S) or "Needs

No

Improvement” (1) regarding the three factors of adequacy, organization, and timeliness.

TOPIC

quate

Ade

nized

Orga

mely

Ti

NA

S

S

S

Staff introductions

Physical facilities

Agency/Department mission

Organizational structure

Agency services

Agency/Department policies and procedures

Role of Occupational Therapy services

Role of other team members

Documentation procedures

Safety and emergency procedures

Confidentiality

Student fieldwork objectives

Student supervision

Community resources for service recipients

Department model of practice

Quality management program

Requirements/assignments for students

OSHA - Standard precautions

Other

3. Comments or suggestions regarding your orientation to this fieldwork placement:
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B. Written and Oral Assignments

1. Indicate whether the following assignments were required by checking
"Yes" or "No".

If required, indicate the approximate number you did; also indicate their value to your
learning experience by circling the appropriate number with #1 being least valuable and #5 being the most
valuable.

REQ | HOW EDUCATIONAL
UIRED MANY | VALUE
Yes No
Client/patient screening 1 2 3 4 5
Client/patient evaluations
(Use specific names of evaluations)
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
Written treatment/care plans 1 2 3 4 5
Discharge summary 1 2 3 4 5
Team meeting presentation 1 2 3 4 5
In-service presentation 1 2 3 4 5
Case study 1 2 3 4 5
Quality/Outcome/Efficacy study 1 2 3 4 5
Activity analysis 1 2 3 4 5
Supervision of: aides, OTAs, Level | 1 2 3 4 5
students, and volunteers
Other 1 2 3 4 5
2. Comments or suggestions regarding assignments:
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C. Caseload Description

1. List approximate number of each age category in your caseload.
Age Numbe
r
0-3 years old
3-5 years old

6-12 years old

13-21 years old

22-65 years old

>65 years old

2. List approximate number of each primary condition/problem/diagnosis in your caseload.

Condition/Problem Number

3. List major therapeutic interventions frequently used and indicate whether it was provided in group,
individually, Co-Tx, or consultation. List other professionals involved.

Therapeutic Interventions Group Individual Co-Tx Consultation
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Suggestions for change that would improve your learning experience.

Ending student caseload expectation:
Ending student productivity expectation:

PART Il1l: SUPERVISION

# of clients per week or day
% per day (direct care)

A List fieldwork educators who participated in your learning experience.
Name Title Fr | Individu
equency | al roup
A
B.
C.
D.
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B. Indicate the number which seems descriptive of each fieldwork educator. Please make a copy of
this page for each individual.

1 = Strongly Disagree

2 = Disagree
3 = No opinion
4 = Agree

5 = Strongly agree
FIELDWORK EDUCATOR:

Approachable and interested in students

Made student feel comfortable and part of the department

Provided a positive role model of professional behavior in
practice

Taught knowledge and skills to facilitate learning process

Presented clear explanations and expectations

Encouraged student self-directed learning

Facilitated student's clinical reasoning

Reviewed written work in a timely manner

Provided feedback in a timely manner

Provided positive feedback regarding student's strengths

Used constructive feedback to promote student development

Adjusted responsibilities to facilitate student's growth

Supervision changed as fieldwork progressed

Encouraged student to provide feedback to fieldwork educator

Model occupation-centered practice

C. General comments on supervision:
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PART IV: PROFESSIONAL RELATIONSHIPS

A. Check categories which were available during your experience, referring to the code.

1 =Rarely

2 = Occasionally
3 = Frequently

4 = Consistently

1 2 3 4

Collaboration between OT/OTA

Networking with other professionals

Networking with other OT students

Networking with students from other disciplines

Team approach to care

Role modeling therapeutic relationships

Additional educational opportunities (specify)

Expand knowledge of community resources

B. Describe how any of the above professional relationships affected your learning experience.
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PART V: ACADEMIC PREPARATION

A. Rate the relevance and adequacy of your academic coursework relative to the needs of THIS
fieldwork placement, circling the appropriate number. (Note: may attach own course number)

Adequacy for Placement
General Education/Basic Science Coursework
Low High
1 2 3 4 5
Relevance for Placement

Low High
1 2 3 4 5

Adequacy for Placement
Media/Skills Coursework
Low High
1 2 3 4 5
Relevance for Placement

Low High
1 2 3 4 5

Adequacy for Placement
Occupational Therapy Theory and Concepts
Coursework Low High
1 2 3 4 5
Relevance for Placement

Low High
1 2 3 4 5

Adequacy for Placement
Level | Fieldwork
Low High
1 2 3 4 5
Relevance for Placement

Low High
1 2 3 4 5
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B. What are the strongest aspects of your academic program relative to the needs of THIS Level 1l
Fieldwork Experience? Be specific and include course references as appropriate.

C. Please give examples of how you were able to apply academic knowledge, such as theories or
concepts, and/or skills to the practical application in this fieldwork setting.

D. What changes would you recommend in your academic program relative to the needs of THIS
Level Il Fieldwork Experience?
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PART VI: SUMMARY

A 1 = Strongly disagree
2 = Disagree

3 = No Opinion

4 = Agree

5 = Strongly agree

Expectations of fieldwork experience were clearly
defined

Expectations were challenging but not overwhelming
Experiences supported student's professional
development

Experiences matched student's expectations

Supervisor supported student's professional
development

Supervisor explained clinical applications of knowledge

B. What particular qualities or personal performance skills do you feel a student should have to
function successfully on this fieldwork placement?

C. Overall, what changes would you recommend in this Level Il Fieldwork Experience?
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PART VII: ADDITIONAL COMMENTS

Please feel free to add any further comments, descriptions, or information concerning your fieldwork at
this center.

We have mutually shared and clarified this Student Evaluation of Fieldwork Experience report.

Student's Signature FW Educator's Signature
Student's Name (Please Print) FW Educator's Name (Please Print)
Name of the Educational Program Date

AOTA Commission on Education, Fieldwork Issues Committee
Amended and Approved by FWIC 11/99 and COE 3/00

Amended 4/00

(fieldwork\miscell\sefwe.42000)
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Appendix P

Student Health Record - Occupational Therapy Program

CONFIDENTIAL

Student’s Name: Birth date:

Upon inspection in your presence, the AFWC will initial and date this review of your original
medical documentation. You need to be prepared to provide copies of your original medical
information (i.e. vaccination records, CPR card, etc.) to the appropriate person at your
fieldwork site. Do not make copies for your AFWC.

YOU WILL NOT BE ALLOWED TO GO ON FIELDWORK UNTIL THIS DOCUMENTATION

IS COMPLETE.
1. Have you ever had Chicken Pox (Varicella)? YES NO
If “NO”, have you been vaccinated? YES Date:
AFWC initials: Date:
NO (Vaccination is recommended)
2. Were you born in or after 19577 YES NO
If “YES”, have you been vaccinated for Measles, Mumps, and Rubella?
YES NO (You have to have 2 MMRs if you were born after 1970)
1% Date: AFWC initials: Date:
2" Date: AFWC initials: Date:

Note: Many sites are now requiring two vaccinations regardless of year of birth.

If “NO”, you will need to Rubella (Red Measles) and Rubeola (German or ‘3-Day’
Measles) titers.
Rubella Date: AFWC initials: Date:
Rubeola Date: AFWC initials: Date:
(Proof of vaccination or titers are required)

3. Have you previously been vaccinated for Hepatitis B? Yes  No__
If “YES”, 1% Date: AFWC initials: Date:
2" Date: AFWC initials: Date:
3" Date: AFWC initials: Date:

If “NO”, please note that it is recommended that you receive the Hepatitis B vaccination series.
(A series of 3 injections over 6 months.) Some sites require it; some let you go on fieldwork before the
last one is administered.) If you choose not to receive the vaccination after being educated about the

disease and possibility of contagion, you MUST sign a waiver.

Date waiver signed:

Note: Some sites recommend a Hepatitis A vaccination also.



4. Date of last tuberculosis test. An annual TB Skin Test is REQUIRED while you are in the

program, so you will probably need 2.
(You get a small injection with a follow-up observation within 48-72 hours.)

Date: Result: Negative Positive
AFWC initials: Date:
Date: Result: Negative Positive
AFWC initials: Date:
Have you ever had a positive reaction to a TB skin test? Yes No

If “YES”, prior to the beginning of your fieldwork you must provide to the appropriate
person at your prospective fieldwork sites this information and possibly a copy of
results of your chest x-ray taken within the last 12 months and/or a statement from
your doctor as to your medication regime.
5. Do you have any chronic skin condition? Yes No
If “YES”, please explain.

6. You are required to have proof of health insurance as evidenced by your card.

AFWC initials: Date: AFWC initials: Date:
AFWC initials: Date: AFWC initials: Date:
AFWC initials: Date: AFWC initials: Date:

7. You are required to have a current CPR certification throughout your time in the program.
Obtaining a Health Professional certification is best; make sure it covers infants, children and
adults. You will probably need 2 while you're in the program.

Expiration Date: Expiration Date:
AFWC initials: Date: AFWC initials: Date:

9. List any other vaccinations or pertinent health information.
(A tetanus/Diphtheria vaccination is highly recommended and require by some sites.)

Vaccination: Date:
AFWC initials: Date:
Vaccination: Date:
AFWC initials: Date:

Other medical information pertinent to fieldwork:

The above health information is true and complete to the best of my knowledge.

Student’s Signature: Date:
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Appendix Q

Idaho State University
Department of Physical and Occupational Therapy

Information Release Authorization

l, , hereby authorize

Idaho State University’s Occupational Therapy Program Academic Fieldwork
Coordinator (AFWC) to discuss my academic and fieldwork performance with my
fieldwork educator(s) (FE) or supervisor(s) at any fieldwork site to which | apply or am
placed, and to provide my FE(s) or supervisor(s) with the appropriate education records
or information for purposes relating to my fieldwork. | understand and give consent for
the possibility that my clinical performance may be discussed via email. | understand
that the AFWC will not provide copies of my vaccination or other medical records to

either my fieldwork sites or to me at any point during or after my educational training.

| give consent for the Student Evaluation of Fieldwork Experience forms I fill out, sign,
and present to my FE or supervisor to sign may become part of that specific Fieldwork

Site file for use by other students. (initial)

| agree to hold all employees, agents, and representatives of Idaho State University and
the fieldwork site(s) harmless from liability in connection with the release of such
information. The Academic Fieldwork Coordinator agrees to comply with all Idaho State
University policies and procedures, state and federal laws regarding transference of

education records or other confidential information.

Student’s Signature Date

Academic Fieldwork Coordinator’s Signature Date



Appendix R

ATTACHMENT A
TO AFFILIATION AGREEMENT

Confidentiality Understanding

By signing and dating this Confidentiality Understanding, the undersigned STUDENT
indicates an understanding of, and agrees to be bound by, the applicable terms and
conditons of the Affiliation Agreement between
(“FACILITY”), and ldaho State University, Occupational Therapy
Program (“PROGRAM”). The STUDENT acknowledges that, as a material part of the
consideration provided to FACILITY in exchange for FACILITY allowing the
STUDENT’S clinical education at FACILITY, STUDENT agrees that any patient

information acquired during the clinical education is confidential, and that the STUDENT

shall maintain the confidentiality of and not disclose this information at all times, both
during the clinical education and after it has ended. STUDENT further agrees to abide
by the applicable rules and policies of FACILITY and PROGRAM while at FACILITY.
STUDENT understands that, in addition to other available remedies, FACILITY may
immediately remove the STUDENT and terminate the STUDENT’S clinical education if,
in the opinion of FACILITY, the STUDENT endangers a patient, breaches patient
confidentiality, disrupts the operation of FACILITY, or refuses to comply with the

requests of FACILITY or its supervisory staff.

| have read and understand the Affiliation Agreement and this Confidentiality
Understanding, and | agree to abide by their terms.

Student’s Signature Date

Student’s Name (Print)

University Witness (Signature) Date

University Witness (Print)



Appendix S

Learning Contracts

Occasionally students will not perform at the expected skill level for a developing entry
level OT or behave in a manner inconsistent with generic professional behavior
expectations. In such case, the FE should first discuss the concerns with the student to
get their input and then call the AFWC to report on this discussion. Together all three
will develop a learning contract which should include:

The area of concern and how it relates to the document by which the student will
ultimately be assessed on fieldwork (either the PCA or the FWPE)

The specific goal or outcome to be attained including the explicit level of
expected performance

Examples that brought the issue to the FE’s attention

Examples of appropriate skill level or behavior

Identification of resources for the student

2-4 behavioral objectives to remediate the performance or behavior that include:

o

o

measurable performance (how to assess in an objective manner whether
or not the student is improving)

time line(s) as to when the student will be assessed which can be
incremented based on levels of skill attainment

who will assess the student (it is highly recommended that several team
members observe the student to gain various perspectives)

how successes will be documented

* by whom
= when
=  where

= how to relay to AFWC
consequences if performance is not improved or only to a certain degree
(i.e. removal from this site to another, failing the affiliation, taking an
incomplete, doing an additional fieldwork, etc.)

The AFWC will remain highly involved with the student during this time either by phone
or in person. After consultations with the student, FE, other site team members and ISU
department faculty, the AFWC will make the decision as to the final consequence.



Appendix T

Idaho State University
Department of Physical and Occupational Therapy

Background Check Information Release Authorization

l, , hereby authorize

Idaho State University’s Occupational Therapy Program Academic Fieldwork
Coordinator (AFWC) to review my background check clearance letter expressly for
purposes of complying with clinical affiliation sites’ contractual affiliation agreements. |
understand that this information will be provided to the site as per the individual site’s

specific affiliation agreement requirements.

| understand that before each clinical affiliation, | will have the opportunity to review
either the site’s affiliation agreement or specific information and instructions on

background check requirements the site has provided to the AFWC.

| agree to hold all employees, agents, and representatives of Idaho State University and
the fieldwork site(s) harmless from liability in connection with the release of such
information. The Academic Fieldwork Coordinator agrees to comply with all Idaho State
University policies and procedures, state and federal laws regarding transference of

education records or other confidential information.

Student’s Signature Date

Academic Fieldwork Coordinator’s Signature Date
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Appendix U

Idaho State University
Department of Physical and Occupational Therapy
Statement on ADA Accommodations for PTOT Students
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